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Section I - Characteristics of the Unit
Brief History
The Art Education Program at the University of New Mexico has a long
and distinguished history. Dr. Alexander Masley, after whom Masley Hall is
named, founded the Department of Art Education in 1947, the same year the
National Art Education Association (NAEA) was formed. Between 1950 and
1968 Dr. Masley served as the department’s chair. Dr. J. Don McIntosh chaired
the department from 1968 until 1973. As professor and chair, Dr. McIntosh
brought an interest in children’s filmmaking to the department. He taught
children’s filmmaking to prospective art teachers and children and wrote Dr. Masley
a book on the subject.
In the fall of 1973 Dr. Howard McConeghey arrived at UNM to chair the department.
After three years, McConeghey stepped down and began developing the Art Therapy Emphasis
in the Art Education Department. Based in post-Jungian thought, art therapy was a highly
sought-after area of study in the department/program until its deletion by the College of
Education (COE) in 2001.
Dr. James Srubek served as department chair from 1976 until 1991 when the Department
of Art Education was repositioned to program status within the Division of Educational
Specialties during COE restructuring. Srubek remained as program coordinator of Art Education
until 1995 and retired in 2000. Dr. Srubek initiated the Arita Porcelain Emphasis at UNM after
his 1979 sabbatical in Arita, Japan where he studied with Sensei Manji Inoue who was later
named a Japanese National Living Treasure. Upon Dr. Srubek’s retirement, Ms. Kathy Cyman
assumed the teaching of the Arita porcelain courses in Art Education. UNM is the only
institution teaching this Japanese tradition in the United States. Recently the COE and College of
Fine Arts (CFA) agreed to move Arita porcelain to the CFA, where it will be better integrated in
the curriculum.
Since 1995, Dr. Peter Smith (1995-2000), Dr. Linney Wix (2001-2005), and Dr. Laurel
Lampela (2005-2006) have served as program coordinators. Since 2006 there has not been a
program coordinator.
The Art Education Program had been composed of five full time faculty at least
since1969 and continuing through the mid 1990s. In 1994 Dr. David Colton, Professor of
Educational Administration recommended “the continuation of a five-person Art Education
Program.” However, when two full time faculty members in the Art Education Program left due
to resignations or retirements in the late 1990s, the positions were not filled. Drs. Smith and
Srubek retired in 2000, and Dr. Lampela and Dr. Nancy Pauly joined the faculty in 2001. Dr.
Wix, hired to teach in the Art Therapy Emphasis, has been a full time faculty member at UNM
since 1990. Prior to 1990, she taught for four years as an adjunct faculty member. Drs. Pauly and
Lampela were hired specifically to strengthen the licensure concentration, which failed to thrive
from 1980-1995 when the state’s largest school district (Albuquerque Public Schools) employed
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only five to six art teachers in the elementary schools as well as teachers in the secondary
schools. During these years of drought for art education, the Art Therapy and Arita Porcelain
Emphases thrived.
Prior to her arrival at UNM, Dr. Lampela was an Associate Professor of Art Education
with tenure at Cleveland State for ten years. She was hired at UNM as an Assistant Professor in
the sixth year of a tenure-track period. In 2002 she was awarded tenure with promotion to
Associate Professor and in 2008 she earned promotion to Full Professor. Dr. Pauly came to
UNM after completing her doctoral work at the University of Wisconsin, Madison in 2001. In
2007 Dr. Pauly was awarded promotion to Associate Professor with tenure.
1997 Graduate Program Review and Program Responses
The graduate Art Education Program was last reviewed in 1997, during a period of
significant programmatic upheaval. Two of the three faculty members were approaching
retirement age; art therapy admissions were in moratorium in spite of student demand for the
emphasis; and preparation of art teachers had not re-gained footing due to a downturn in hires
across the state.
Reviewers noted that “Art Therapy must be reconceptualized and restructured to serve
the pressing needs of the licensure and teacher in-service education. There is a clear mandate that
both new and continuing teachers in every discipline and level be prepared to work with special
needs students, most of whom are mainstreamed into typical school classrooms and programs.”
Instead of being reconceptualized and restructured, art therapy was deleted as an area of study in
art education. The former art therapy faculty member currently teaches a licensure course
addressing art education with at-risk and special needs students as well as other art education
core and elective courses.
Reviewers noted a number of weaknesses in the licensure program including the 1) lack
of requirements in art history and aesthetics or art criticism; 2) lack of coursework in technology;
3) too few field experiences; and 4) an unrealistic student teaching experience. Since 2003 Art
Education Program faculty have made significant changes based on the reviewers’
recommendations.
Regarding the lack of art history requirements (#1), reviewers recommended that a
minimum of 12 credit hours in art history be required for licensure. Currently, students seeking
licensure through the BAED in Art Education are required to take 12 credit hours in art history
including ARTH 251 – Artistic Traditions of the Southwest, ARTH 201 – History of Art I, ARTH
202 – History of Art II, and a non-western upper division Art History elective. Students seeking
post-Baccalaureate Visual Art PreK-12 licensure and the MA degree with Visual Art PreK-12
licensure are required to have 9 credit hours in art history including an Art History Survey
course, Modern Art History, and Art History of the Southwest. Most post-BA and MA applicants
have additional art history coursework. Reviewers also noted that students were “not required to
take any coursework in aesthetics or art criticism.” As a result of curricular revisions, students
seeking licensure at any of the levels (BA, post-BA, MA) now must take ARTE 572/472-Art
Criticism and Aesthetics for Teachers.
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Regarding the lack of coursework in technology (#2), the 1997 reviewers noted there was
“a real lack of attention to technology and its roles in teaching art education today. At least one
class should be required of all licensure students.” With responsive curricular changes, current
BAED students must complete ARTS 130-Introduction to Electronic Arts and may elect to take
ARTE 530/430-Studio Art in the Schools: Digital Arts. This technology course has had a few
incarnations including Studio Art in the Schools – Computer Graphics and Studio Art in the
Schools – iMovie.
Regarding field and student teaching experience (#3 and #4), the reviewers said, “field
experiences need to be infused in all methods courses” and “student teaching experiences need to
be strengthened in terms of time and intensity.” They recommended that “the majority of student
teaching time be spent in whole day experiences; that is where student teachers are practicing in
a classroom situation for whole days and weeks, if not months, at a time.” To meet these
recommendations, art education faculty instituted field experiences in both methods courses in
2001 including 22 hours of field experience in an elementary school and after school program for
students enrolled in ARTE 310-Teaching Art in the Elementary School and 20 hours of field
experience for students enrolled in ARTE 320-Teaching Art in the Secondary School.
Undergraduate students in ARTE 566/466: Art with At-Risk Students complete six hours of
fieldwork in community studio setting while graduate students complete 12 hours. In 2009 the
program began offering student teachers the option to student teach full time all day, five days a
week over a period of 16 weeks (eight weeks at the elementary level and eight weeks at the
secondary level). Beginning in 2010 student teaching was offered only in the fall. Students may
elect to take both student teaching courses in either one semester or two fall semesters.
Curricular revisions influenced revisions in other academic areas. For example, faculty
revised the 33 hours of licensure curriculum between 2003 and 2005 and the MA degree
(without licensure) in 2004. Curricular revisions influenced the faculty to then revise the
Master’s exam exit requirement to increase its relevance to graduate students.
Over the past five years faculty created research projects as a way to complete the
master’s exam exit requirement in Art Education in addition to the MA thesis option. Students
may complete the Master’s exam through one of three different avenues including: 1. Theoretical
Research Paper; 2. Studio Research Project; and 3. Curricular Research Project.
1. The Theoretical Research Examination may be accomplished in one of two forms
including a take home examination or a publishable paper. The take home exam is
designed to allow students to reflect and respond to issues discussed in specific courses
core to MA study. At least two of the three instructors must be full time faculty in the Art
Education Program. The publishable paper must address a topic of the student’s choice
related to Art Education and students are asked to submit the paper for publication to a
journal in the field of Art Education or a related field.
2. The Studio Research Project requires a new body of work of between six to eight
pieces and a supporting paper. This option is designed for students with a strong studio
background. Students who choose this form provide evidence that they are able to
undertake this large body of artwork by providing an artist’s statement and a previous
body of work completed while the student was enrolled in the graduate Art Education
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program. Students must demonstrate substantial growth and advanced knowledge in a
studio area culminating in a graduate studio exhibition of artwork and a paper. In the
paper students must address how their artistic processes intersect the arts-based research
literature and their sources of inspiration. Furthermore, students must explore the ways
that their own studio practice may impact their teaching practices and ways they expand
their teaching praxis beyond their own personal art making approaches.
3. The Curricular Research Project consists of writing a one-year curriculum complete
with at least four units, with each unit having a minimum of three lessons for one grade
level at the elementary level or one area of study at the secondary level. In addition to
written lessons, students create PowerPoint presentations or other visual resources
accompanied by questions and commentary they intend to share with students. Those
graduate students who choose this form must show evidence that they are able to
accomplish this curriculum by providing the Art Education faculty with a complete art
unit that they have previously written.
As is apparent, Art Education faculty responded to the 1997 graduate program reviewers’
recommendations with curricular revisions in coursework, fieldwork, and subsequently, the
Master’s Exam options.
Context of the Art Education Program Since the 1997 Review
The Art Education Program at UNM is the only post-secondary institution offering art
education in the state. We play a major role in the state preparing future art teachers and
facilitators with the vision and skills needed to educate citizens in the arts within our schools,
museums, hospitals, and other community locations.
The New Mexico Legislature recognized the need to fund arts education in elementary
schools and passed the Fine Arts Education Act (FAEA) into law in 2003. The FAEA funds
elementary arts education at the rate of approximately $150.00 per child per year and
recommends that all children receive at least one hour of arts education per week from a highly
qualified and licensed arts educator or an artist working under a licensed teacher.
All 89 school districts and 20 charter schools have applied annually and received funds to
provide arts education in their schools. This guaranteed funding source has increased and
contributed to the stability of visual art education positions throughout the state, which will
remain sustainable in tough economic times as long as the law stands.
For example, in 2004 the Santa Fe and Rio Rancho Public Schools added
a visual art teacher to each of their elementary schools and the
Albuquerque Public Schools enlarged their staff of visual art teachers to
over 40. Other school districts throughout the state have followed suit.
While no such steady source of funding exists for middle schools and
high schools, all high school students are required to complete one
course in practical or fine arts. Many high schools offer electives in the
arts and digital media production that students may take to achieve
personal or future professional goals. To these ends most elementary,
middle, and high schools hire art teachers.
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The New Mexico Arts Advisory Committee, which advises the Secretary of Education,
coordinated the state support that led to the passage of the FAEA. Dr. Wix was a member of that
committee until 2005 when Dr. Pauly assumed those duties. Therefore, members of the Art
Education faculty have contributed to efforts to support the increase in arts funding and have
maintained a strong presence in that statewide committee.
In 2003 the state legislature also passed the Three-tier Licensure System into law. In
order to advance to the third tier a teacher must have a master’s degree or national board
certification. Many students pursue the MA in Art Education with licensure for this reason and
some art teachers have returned to UNM to pursue an MA without licensure. The University of
New Mexico is the only institution of higher learning offering the Master of Arts degree in Art
Education in the state. The number of students seeking the advanced graduate degree in Art
Education steadily increased from 2001 to 2006. The Program has continued to attract an
average of over 10 graduate students per year over the past five years.
At the national level, the arts have been part of the core curriculum and essential for a
quality education since the Clinton administration’s 1994 legislation called Goals 2000: Educate
America Act (Goals 2000, 1994). The Bush administration’s No Child Left Behind Act and now
the Obama administration’ A Blueprint for Reform (2010), have re-affirmed positioning the arts
as core to education. Thus for almost 20 years, nationally, arts education has been recognized as
essential to a quality inclusive education.
In conjunction with national legislative support, changes made in New Mexico’s laws
(FAEA and Three-tiered Licensure) ensure constant funding and prestige for arts education
throughout the state while supporting the need for highly qualified art teachers to teach art to
students. With UNM as the only institution of higher education offering art education in New
Mexico, it stands to reason that the UNM Art Education Program is uniquely positioned to
educate future teachers and to extend the education of teachers seeking a masters degrees. The
dramatic increase in our students suggests the same conclusion.
We live in a visual culture in which students are bombarded with images, some of which
are designed to sell them things, ideas, or ways of being in the world. We believe that future
teachers must be able to help students investigate the compelling meanings in visual media and
visual arts and grapple with visual images as modes of knowing, understanding, communicating,
enhancing perception, exploring self, and learning about cultures. Further, we hope future art
educators will encourage their students to engage in their own artistic processes and express their
own visions, experiences, and values using a variety of materials and technical skills that we
model in all of our classes. We are strongly committed to preparing educators to engage the
visual and material world and communicate within it.
The arts provide vital jobs in New Mexico. We believe that excellent academic
preparation in the arts contributes to personal understandings and capabilities that may lead to
good careers or lifelong pursuits desired by the citizens in New Mexico. A study conducted in
2002 by the UNM Bureau of Business and Economic Research found that the arts and cultural
industries in Bernalillo County generated $1.2 billion dollars annually, $413 million in wages,
and 19, 500 jobs. Santa Fe generated over $1 billion annually in arts revenue (UNM Bureau of
Business and Economic Research Study, “The Economic Importance of the Arts and Cultural
Industries). In a comparative study published in 2008 by the National Endowment for the Arts
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entitled Artists in the Workforce: 1990-2005, artists comprised a workforce greater than the
legal, medical, or agricultural professions. Nearly two million workers identified their primary
occupation as artist and many identified the arts as a secondary source of employment. This is
especially true in New Mexico. Santa Fe ranked second in the country in the percentage of artists
in the workforce and first in the percentage of artists, art directors, and animators in the country
(NEA, 2008). Since the 2008 study the digital media industry has burgeoned in New Mexico
increasing the number of jobs in photography, animation, and theatrical design.
New Mexico is well known in the country for the art works created by Native American
and Hispanic artists. In 2010, the actor Robert Redford announced his new film institute near
Alcalde, New Mexico, where he hopes to facilitate Native American and Hispanic filmmakers to
tell their own stories in films.
Based on the current New Mexico context regarding opportunities in the arts, all of the
state’s students deserve the best preparation to enter this market. An excellent art education
contributes to their ability to access available economic opportunities. Equally important is the
personal satisfaction that artists gain from engaging in their art making. Our graduates are ready
to offer students the high quality art education needed by individuals preparing to enter art
professions. They are also adept at mentoring students who may wish to engage in making and
viewing art to enhance their quality of life.
Given that New Mexico is known as the State of the Arts; that there are more working
artists, open studios, artist owned galleries, fine art galleries, and artisan oriented shops than any
other state in the union per capita (New Mexico.org, 2010); that New Mexico is one of the
country’s major centers for retail art sales (Zeiger & Radich, 2005); and that New Mexico’s
economy benefits greatly from activities related to the arts (Zeiger & Radich, 2005), it stands to
reason that the Art Education Program clearly aligns with the UNM Strategic Plan in the area of
contributing to the state economy, as noted above. The Art Education Program works closely
with the communities of New Mexico providing the state with art teachers who can contribute
toward further growth and economic endeavors by educating the children of New Mexico in the
visual arts.
Characteristics of the Art Education Program
Academic Programs Overview
The Art Education Program offers two degree programs with licensure, one postbaccalaureate program with licensure, and a graduate degree without licensure. Upon
completion of each licensure program the graduate is qualified to apply for the New Mexico
prek-12 Visual Arts license. Students wishing to enter the teacher preparation program in art
must meet the screening criteria and procedures of the College of Education and the Art
Education Program.
The undergraduate curriculum leading to a Bachelor of Arts in Education-Art Education
degree is composed of four areas: general education, professional education, teaching area (art
studio and art history), and subject matter electives. The Post Baccalaureate Program is designed
for people who already hold a bachelors degree, preferably in Fine Arts, who wish to become
certified preK-12 art teachers.
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The graduate program offers course work and experiences leading to a Master of Arts
degree in Art Education under Plan I (with a thesis) or Plan II (without a thesis) with or without
Visual Art preK-12 licensure. The MA program is oriented toward the development of a
professional who has understanding of the core profession of art education as a humanistic
discipline and a developing emphasis in a particular area of personal interest related to art
education. Emphasis in this graduate program is on blending creative work, research, and art
pedagogy. Although faculty members have different backgrounds, expertise and philosophies,
they emphasize art education as a profession in which the growth and development of the
individual is paramount and where the art process is central to that experience.
Undergraduate and graduate students are commonly artists seeking a teaching license or
hoping to deepen their creative work; artist/teachers exploring their teaching practices;
researchers hoping to further their research goals; or individuals teaching art in community
settings. Individuals may use their degrees in art education to further their goals as preK-12 art
teachers, preschool or elementary classroom teachers, curriculum developers or as arts
facilitators in hospitals, museums or non-traditional learning environments. Some of our
graduates further their academic or creative research pursuing degrees such as the MFA in studio
art or the Ph.D. in teacher education, art education, or art history.
Five Defining Characteristics of the Art Education Program
The Art Education Program provides coursework designed to prepare art teachers and to
contribute to the education of artists, museum educators, and art facilitators in community
settings. Coursework intends to deepen students’ experience and understanding of their own
processes of making, teaching, or facilitating. To these ends, faculty has formulated five defining
characteristics and goals that synchronize with the program’s mission statement. Characterizing
the program are the following: 1. Teacher Preparation; 2. Art Studio Teaching and Learning
Practices; 3. Research in Art Education; 4. Community-Based and Service Learning; and, 5.
Faculty Research: Bridging Artworlds / Masley Gallery.
1. Teacher Preparation
Various learning and teaching theories are regularly examined in most of our classes. Our
students learn to engage in discussions about contemporary and historical art and interpret art
within various personal, social, historical, and cultural contexts. Students also learn to assist their
future students or clients to interpret the art work within various contexts and create art that is
relevant within their own lives.
Courses dedicated toward teaching licensure also address other state and national
competencies in art teacher preparation. In several courses students create learning plans to
prepare curriculum for their future students in which they investigate the art of other people
using contemporary themes, ideas and modes of inquiry. They strive to create learning
experiences that will aid their students' progress toward making art that is significant within their
lives based on their experiences, feelings, ideas, intuition, or values.
2. Art Studio Teaching and Learning Practices
Art Education at UNM has historically been and continues to be a studio-oriented
program. This is an uncommon orientation among art education programs and distinguishes the
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program at UNM. In the 1970s then-Professor Neal Townsend urged the adoption of two ideals
that would plant studio experience solidly at the core of art education in New Mexico’s only
higher art education program. In response, the Art Education Department inserted 9 credits of
Studio Art in the Schools courses into its licensure curriculum and incorporated a gallery space
when the building was remodeled in the early 1980s. The program’s studio orientation forms the
basis for students as they prepare to present studio art forms to students in their own classrooms
and to prepare them as teachers to assist their future students to progress through their own
artistic processes and create personally meaningful art.
Art studio teaching and learning practices engaging diverse aesthetic perspectives are
interwoven throughout our program. Professors engage students in dialogues drawn from varied
aesthetic viewpoints designed to help them develop a keen awareness of their own artistic
processes, skills, and creations as well as perceptions and informed interpretations of the work of
other students and artists.
Art Education offers a variety of studio courses linking studio skills and teaching skills as
mentioned above. These are currently offered as ARTE 430/530: Studio Art in the Schools
courses and cover the following studio areas: bookmaking, ceramics, digital arts, drawing,
painting and collage, printmaking, and textile arts. Courses in black and white photography,
masks and puppets, and Arita porcelain have also been offered in the past ten years.
Additionally, students pursue their own artistic processes in most art education classes to
understand their own responses to the ideas being studied. For example, in ARTE 500: History of
Art Education, students research historical movements in art education, teach each other using
historical teaching methods, make art as students, and reflect on the historical methods and
philosophies based on their historical knowledge and personal experiences.
3. Research in Art Education
Faculty regularly incorporate arts-based research theories, investigative research practice,
and practices based on the work of Rita Irwin and Alex de Cosson (2004) a/r/tography:
Rendering Self Through Arts-based Living Inquiry, Graeme Sullivan (2005 and 2010) Art
Practice as Research: Inquiry in Visual Arts, Sydney Walker (2001) Teaching Meaning as
Artmaking, Laura Chapman (1979) Approaches to Art in Education and Elliot Eisner (1991) The
Enlightened Eye: Qualitative Inquiry and the Enhancement of Educational Practice and others
into their teaching. Some of these theorists advocate arts-based educational research practices
involving knowing, doing, making, communicating, and reflecting through art. Since many of
our students gravitate toward visual modes of expression, it stands to reason that many find artsbased inquiry both useful and meaningful.
To illustrate arts-based educational research, Dr. Wix uses a visual and written field journal
in ARTE 585: Research in Art Education to help students track their research processes and pay
attention to their thoughts, feelings, and experiences during their research processes. Students
make images and write to reflect on their research experiences and to understand their
investigations.
To illustrate investigative and critical theory research in ARTE 590-Current Trends and
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Issues in Art Education, Dr. Lampela provides graduate student with the opportunity to explore a
current trend or issue in the field of Art Education and write a research paper that provides a
summary of and response to the issues discovered. Students engage in discovering a topic that
interests them, learn about what has been written on the topic in the Art Education literature, and
provide a response about whether or not they agreed with the authors and why and what
additional research is needed on the topic.
Dr. Pauly asks students to employ research methods derived from the literature of visual
culture studies to help them research historical trends in art education and investigate their
current implications in art education programs in a variety of community-based locations in the
state and country today.
4. Community-Based and Service Learning
Individual faculty members work closely with community organizations to support
students becoming familiar with organizations that exhibit art and to place students in settings
that serve special populations. Community organizations that faculty work with on a regular
basis include the UNM Art Museum; OffCenter Community Art Studio; VSA Arts New Mexico;
Art Street; Art in the School, Inc.; the National Hispanic Cultural Center; the Albuquerque
Museum of Art and History; New Grounds Workshop; Matrix Fine Art Gallery; the Richard
Levy Gallery; 516 Arts; and the SCA Contemporary Gallery.
Students learn about elementary school teaching in many community locations in ARTE
310: Teaching Art in Elementary Schools. They observe five art teachers in a variety of public
and private schools and teach in both an after-school and a school-based program. The afterschool program, entitled UNM Arts, occurs as part of the Arts Academy at La Mesa Presbyterian
Church. UNM practicum teachers are paired with an elementary teacher in whose classroom they
teach seven weekly art classes at La Mesa Elementary School, a bi-lingual school serving lowincome families. As part of the Arts Academy, the UNM students also mount an art show and
participate in a community-based arts event and a community meal with their parents.
In addition to collaborative work with community organizations, Art Education Program
faculty members have presented papers at annual conferences of the New Mexico Art Education
Association and the New Mexico Art Therapy Association as well as invited lectures at the
Albuquerque Museum, Art in the Schools, Inc., The Museum of International Folk Art, and the
Albuquerque Public Schools. Dr. Lampela also serves on the board of the New Mexico Art
Education Association.
5. Faculty Research: Bridging Artworlds / Masley Art Gallery
Part of each art education faculty member’s research is aimed at bridging art worlds and
introducing lesser known art works to their students and the greater community by mounting
non-traditional exhibitions and/or coordinating learning opportunities surrounding those
exhibitions. Historically the fine arts had been the most highly regarded art forms in art history
and museum collections. During the past thirty years art historians, artists, art educators and art
therapists have recognized the importance of recognizing the lesser known art forms made
predominantly by women, popular artists, craftspeople, or people of color internationally. Each
faculty member has researched original art objects not commonly part of the curriculum, curated
shows in the Masley Gallery or the UNM Art Museum, held workshops or conferences with
13

faculty members in other departments, worked to contextualize the work for viewers, explored
pedagogical or aesthetic approaches related to processes involved in the art making, explored
interdisciplinary connections between the art objects and other cultural activities, or, developed
curriculum for teachers prior to and during the show.
Here are several prominent examples:
Dr. Wix- Through a Narrow Window: Friedl Dicker-Brandeis and Her Terezin Students,
an exhibition at the UNM Art Museum and the related Friedl Dicker-Brandeis and the Early
Bauhaus exhibition in the Masley Gallery
Dr. Lampela- Through Feminist Eyes, a juried exhibition in Masley Gallery; cosponsored by the Feminist Research Institute; open to the greater UNM community including
faculty, part time instructors, staff, graduate and undergraduate students from the main and
branch campuses. The exhibition was juried by internationally acclaimed artists, Judy Chicago
and Meinrad Craighead.
Summer Arts Institute for Educators. Organized and co-directed by Dr. Laurel Lampela
in 2003, this first-ever joint venture between the Colleges of Education and Fine Arts brought
together experts from the areas of music, visual art, dance, drama and film and provided teachers
with hands-on learning experiences in all of the arts areas focusing on the arts of the region. The
Summer Arts Institute was a collaborative, multi-disciplinary, two-week intensive, experience
that provided area teachers with professional development focusing on the arts of the Southwest.
Dr. Pauly –Manga! Girl Power!: [Japanese Girls’ Manga], the first historical
retrospective of artists who had produced Japanese comics for girls for 50 years, was exhibited in
the Masley Gallery. Curated by Dr. Masami Toku, this exhibit traveled internationally from 2005
– 2008 in the US, Canada, and Asia. The Department of Educational Specialties provided funds
for Dr. Toku to travel to campus. Dr. Pauly coordinated a large public event in the UNM Kiva
Classroom space at which Dr. Toku, a colleague from the UNM Japanese Language Program,
and a Japanese graduate student spoke about Japanese Manga. Dr. Toku also conducted gallery
talks with eight classes from the College of Education and Japanese studies.
The African Arts and Cultures Teachers’ Institute was held for teachers from around the
state at the Albuquerque Museum of Art and History from June 5-16, 2006. Dr. Pauly
collaborated with Dr. Shiame Okunor, Director of the UNM African-American Studies, and Dr.
Gustav Ntiforo, an Albuquerque Public School art teacher, to plan the institute, which was
funded by a grant from Metlife. Local storytellers, drummers, dancers, artists and two nationallyknown African art historians provided presentations. Pauly was the editor for the curriculum
written by three art education graduate students that the Albuquerque Museum produced and
distributed to all over fifty teachers. She was also the author of the syllabus and reader used for
the ten-day institute and an accompanying graduate course.
Art Education Program faculty coordinated a Conference on Arts Education for the
National Overture of Education and the Arts in New Mexico for the College of Education in the
Student Union Building in April, 2004.
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Some other exhibitions have included “VSA New Mexico Artists Exhibition and Poetry
Reading”; “5000 Flowers,” a first anniversary national and international exhibition honoring the
first anniversary of 9/11.
The Masley Art Gallery, created in 1982 as part of the remodeling of the Art Education
building, provides a setting supportive of faculty studio and academic research. Coordinated by a
faculty member and managed by a .50 graduate assistant
provided by the Educational Specialties Department, the
gallery exhibits art for four purposes that reflect various
aspects of art education. Art education students show their art
to express and enhance their learning. Faculty members exhibit
their art works to share their creative research. The gallery
hosts special exhibits of work made by art teachers, school-age
students, and other community members. Finally the gallery
hosts exhibitions to provide knowledge, experiences, and
service to the university community regarding contemporary topics in art and art education.
Mission of the Art Education Program
These five defining characteristics and goals synchronize with the program’s mission,
which reads as follows:
The Art Education Program at UNM prepares arts professionals who understand diverse
aesthetic approaches to teaching visual arts and who understand the importance of
teaching the visual arts in relation to diverse peoples’ histories and cultures.
The program, based in a studio orientation to teaching and practice, supports arts
professionals in their examination of multiple approaches to art education including but
not limited to image-focused art education, discipline based art education, issues based
art education and visual culture art education.
The Art Education Program educates students toward becoming reflective art
teachers/professionals who can encourage students to create artworks in response to life
experiences.
We believe that studying and making imagery is a life-long pursuit for art professionals
working in our diverse and visually complex society.
Connection to the UNM Strategic Plan
The program’s mission relates with the University’s Strategic Plan, which states that the
university will engage students, faculty, and staff in its comprehensive educational, research, and
service programs. UNM will provide students the values, habits of mind, knowledge, and skills
that they need to be enlightened citizens, to contribute to the state and national economies, and to
lead satisfying lives. The Plan also states that Faculty, staff, and students create, apply, and
disseminate new knowledge and creative works.
Given that the arts provide the second largest source of income in the state of New
Mexico, it stands to reason that the Art Education Program clearly aligns with the UNM
Strategic Plan in the area noted above. The Art Education Program works closely with the
communities of New Mexico providing the state with art teachers who can contribute toward
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further growth and economic endeavors by educating the children of New Mexico in the visual
arts.
The UNM Strategic Plan also states that UNM provides services that enhance New
Mexicans’ quality of life and promote economic development; and they advance our
understanding of the world, its peoples, and cultures. Building on its educational, research, and
creative resources, the University provides services directly to the City and State, including
health care, social services, policy studies, commercialization of inventions, and cultural events.
The Art Education Program serves the community through its studio-focused courses that
help enhance the quality of life for many New Mexicans. A large number of students enrolled in
various sections of ARTE 530/430 Studio Art in the Schools enroll in our classes for personal
enrichment.
Major Initiatives
Teacher Preparation / Interaction and Initiatives with the Schools: Build, Rebuild, and Ongoing
Efforts
When Drs. Lampela and Pauly were hired in 2001 to rebuild the UNM Art Education
Licensure concentration there were about 20 Itinerant Art Teachers working for the Albuquerque
Public Schools (APS). (The APS elementary art teachers are called “itinerant” because they
moved from school to school each semester serving 80 elementary schools.) Most of the other
school districts in the state did not have elementary art teachers.
Upon their arrival relations were strained with the APS and very few relationships existed
with people in other school districts. The APS district declined to allow the elementary art
teachers to accept UNM student teachers because they wanted to maintain uniform quality
throughout the district and they had experienced unprepared UNM art education student teachers
prior to that time.
UNM offers a license for teaching art in grades pre-K to 12, for which two student
teaching experiences are required: one in elementary schools and another at the secondary school
level. In 2001 secondary placements were available in middle schools and high schools in the
Albuquerque area public schools but elementary placements were scarce in private schools.
The lack of licensed art teachers available as cooperating teachers at the elementary level
made it virtually impossible to adequately place the art education students in suitable elementary
student teaching assignments. To meet the needs of the students field experience obligations, the
Art Education Program faculty created an alternate plan to ensure that art education students
completed elementary student teaching with strong guidance. With the support of the
department and the college this plan consisted of placing each student teachers at the elementary
level in one of three elementary schools with eight elementary classroom teachers under the
mentorship of a licensed art teacher who was employed by UNM as a Graduate Assistant in the
Art Education Program.
The UNM Elementary Mentor Teacher GA served as a cooperating teacher to all preservice art teachers at the elementary level. The Graduate Assistant was an experienced art
teacher who met with the pre-service art teachers weekly to discuss curriculum development,
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learning plans, classroom management, professionalism and issues as they arose. She also visited
their classrooms to offer counsel in addition to the supervisor who also visited four times during
the semester (Attachment #1).
Since 2001 the UNM Art Education Program faculty members have continued a dialogue
with APS art education leadership and teachers. Every semester the APS leadership has arranged
times when UNM students may visit the classrooms of APS Itinerant Art Teachers and the
director and art teachers were often invited to present their lessons on campus as a part of the
elementary methods course ARTE 310: Teaching Art in Elementary Schools.
As mentioned, with the passage of the New Mexico Fine Arts Education Act (FAEA)
into law in 2003 most school districts added or enlarged the number of art teachers. (The
Albuquerque Public Schools doubled their staff and many other districts added visual art
teachers to each of their elementary schools or to the district staff.)
After more ongoing dialogue, the leadership of the Albuquerque Public Schools reversed
their decision and subsequently permitted UNM student teachers to work with cooperating
teachers since 2006.
The faculty in the Art Education Program has continued to work closely with school
personnel and other participants from the greater Albuquerque and surrounding communities.
Through the placement of student teachers and students in field experiences the Program faculty
have engaged in regular and ongoing efforts to foster stronger relationships with the leadership
and teachers at the Albuquerque Public School District, the Rio Rancho School District, and the
Santa Fe School District, among others.
The Program hosts a meeting every semester called “Working Together” at which
cooperating teachers, district leaders, UNM professors, COE Field Service representatives, and
student teachers engage in a dialogue aimed at clarifying our goals and providing teacher input.
We usually meet in a conference room offered by the Albuquerque Public Schools with light
refreshments and convenient parking. This meeting also offers UNM art education students an
opportunity to engage in a professional conversation with the faculty and their mentor teacher. It
also provides a pleasant and informal way to meet cooperating teachers thus establishing the
basis for an ongoing relationship throughout the semester.
Ongoing efforts have been made to ensure that students are provided with a high quality
student teaching experience. For example, Drs. Pauly and Lampela produced a student teaching
handbook for art education, which is regularly updated and provided to students at the initial
student teaching meeting. Students are carefully matched with highly qualified teachers by the
faculty in the best placements available. The students meet their cooperating teacher the semester
before student teaching and both agree to the placement. Students write curriculum lessons and
PowerPoint presentations in ARTE 410/510: Curriculum Development in Art Education that they
teach during their student teaching assignments. The supervisor attends the student teaching
seminar conducted by the Faculty Advisor to encourage communication between the students
and faculty. The supervisor and cooperating teacher fill out the same UNM Art Education
Student Teaching Observation Form (Attachment #2) that is aligned with both the state
competencies and the midterm and final Student Teaching Evaluation (Attachments #3 and #4).
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Website – Information and Recruitment
Dr. Lampela developed and manages the Art Education Program website. The website
includes information about applying to the program, faculty, a listing of courses, UNM Art
Education MA Procedures Manual and several new pages including an Alumni Page highlighting
the accomplishments of alumni who attended from 1955 through the present, a Gallery Page that
includes information on the current exhibition, a Standards and Benchmarks page, and a Student
Chapter of the NAEA page.
COE/CFA Collaborations
A third major initiative, manifest in the research of Dr. Wix, is the five-year (2006-2011)
collaboration between the COE and the CFA’s UNM Art Museum to produce the 2011
exhibition, Through a Narrow Window: Friedl Dicker-Brandeis and Her Terezin Students. The
collaboration has involved two colleges at deans’, chairs’, faculty and staff levels. The
collaboration may help lay groundwork for further work between the colleges in regard to
teacher preparation. The Deans of the College of Education and the College of Fine Arts have
started conversations about future plans for adding a licensure option to the BFA and MFA
degrees in the College of Fine Arts.
Leadership, Governance, and Organizational Structure
As one of two programs in the Department of Educational Specialties, the Art Education
Program has maintained three full time faculty members. The department has a chair, a
department administrator, a senior fiscal tech, and an administrative assistant. The Art Education
Program is housed in Masley Hall and has its own administrative assistant. While the three
faculty members have different areas of expertise that inform and influence their teaching,
research, and service, all are involved in the preparation of art teachers and art professionals at
the BAED, post-BA, and MA levels. Faculty members hold regularly scheduled monthly
program meetings and attend monthly department meetings. Faculty advise all program
students and each professor carries an advising load of approximately 25-27 students. Faculty
members hold regular weekly office hours each semester to meet with advisees discussing topics
ranging from scheduling to student teaching and respond to the many phone and email messages
in a timely fashion.
When the numbers of graduate students in Art Education began to steadily increase (by
the 2005-2006 academic year there were over 50 graduate students in the Art Education
Program) the faculty felt that the dramatic and substantial increase in graduate students
warranted another tenure-track or lecturer position. The spike may have reflected the economic
situation of the time and/or the recent (2004) passage of the Fine Arts Education Act. More usual
numbers are 30-35 graduate students, most seeking licensure; 30 undergraduate students; 12-15
post-baccalaureate students. In 2005 upon the recommendation of the chair the Art Education
Program submitted a detailed proposal for a new tenure-track position in Art Education
(Attachment #5). Since 2003 the Department of Educational Specialties added seven new
positions including four tenure-track positions, two lecturer positions and one instructor position,
all in Special Education and none for Art Education.

18

Major Research and Creative Endeavors
The three full time faculty members in the Art Education Program are productive in the
areas of teaching, major research, and creative endeavors. Below is a synopsis of research and
creative endeavors.
Dr. Laurel Lampela
In the early 1990s one of my professional goals was to compile information on historical
and contemporary lesbian and gay artists and their works in order to make the information
available to art teachers who chose to include information about lesbian and gay artists in their
curricula. Since then I have co-founded the Lesbian, Gay, Bisexual, Transgender/Queer Issues
Caucus of the National Art Education Association; authored a book titled A Practical Guide to
Supplement the Teaching of Secondary Art Methods; co-edited an anthology, From Our Voices:
Artists and Art Educators Speak Out About LGBT Issues, that explores, through first-person
narratives, how sexual identity affected the teaching, learning and art of the contributing authors;
written over 20 refereed articles and presented over 25 professional papers that address quality
instruction in visual arts education that includes information relating to the understanding of
lesbian and gay content in artists' works and their lives and the work of historical and
contemporary lesbian artists.
The creative research I have conducted concerns the construction of hybrid realities
through digital constructs and hand-pulled intaglio solar gravuere prints that seek to challenge
the accepted notion of what constitutes a western landscape by placing western icons in absurd
situations. The works portray hybrid realities using western icons that help me speak visually
about my transition to the southwest. Western icons are juxtaposed in such a way to provide the
viewer with a reflection about western expansion, both historical and contemporary. Over the
past eight and one half years at the University of New Mexico I have exhibited my creative work
in over 20 art exhibitions including one solo exhibition, two juried art exhibitions (one
international and one national), and numerous invitational art exhibitions.
Dr. Nancy Pauly
Since arriving at UNM in 2001 I have focused on four areas: writing publications
in the area of visual culture studies; producing creative works in drawing, painting, and
collage; improving the teacher licensure segment of the art education program by adding
community involvement; and contributing toward advancing the state art education
standards and other state policy issues.
My publications are densely theorized distillations of the theoretical bases of visual
cultural studies, which also include in-depth approaches for teacher preparation and practical
classroom practices. For example, in 2003 I published one article in the most prominent journal
in art education in an issue dedicated to elucidating the theoretical issues concerning the
emerging field of visual culture studies in art education. This and other published works are
designed to help teachers and their students negotiate visual texts as cultural narratives by
examining the ways that visual images participate within discourses of meanings and power
relations. I advocate that students use lenses such as representation, intertextuality, embodied
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intersubjectivities, cultural narratives, potential social consequences, and response-ability to
support or challenge the meanings they interpret through art making and other actions. I have
also worked informally with elementary students producing digital films and intend to formally
pursue action research in this area in the future. I teach 2/3 or 3/3 load; advise 10 MA students
and 16 BAED and post-BA students. Since 2001 I have published 6 chapters and articles; and
presented 19 juried professional presentations.
I have produced 20 creative works, three of which were accepted in a juried art show and
one received an honorable mention. I exhibited in 3 juried exhibitions and participated in 10
invited exhibitions. I have exhibited large detailed colored pencil drawings, three paintings, one
small collage and two large collages, and three drawings at the annual Masley Art Education
Faculty Show.
I have focused on improving my courses in the teacher licensure program by providing
opportunities for students to work in the community with art and elementary teachers,
elementary students, and their parents. To that end I has added three community-based practicum
components to my practicum course ARTE 310: Teaching Art in Elementary School as
mentioned above.
I serve on the State of New Mexico Arts Advisory, a statewide body that advises the
State Secretary of Education. When the state recently revised the state Visual Arts Performance
Standards and Benchmarks, I rewrote the proposed standards and benchmarks and testified on
three occasions about those recommendations. My revisions were largely accepted by the office
of the Secretary of Education and enacted into law.
Dr. Linney Wix
Since the 1997 Art Education Program graduate unit review I have engaged in two
primary creative endeavors. Having been hired with a terminal MA degree in art therapy, I
pursued requirements for a PhD in Educational Thought and Sociocultural Studies, which I
completed in 2003.
The studies informed my subsequent research efforts of organizing an art exhibition and
writing a book to accompany the exhibition. Through a Narrow Window: Friedl DickerBrandeis and Her Terezín Students opened at the UNM Art Museum on January 28, 2011 and
ran through March 13, 2011. I was the guest curator of the exhibition and carried out the
international research behind it. Dicker-Brandeis (1898-1944) was a Vienna-born Bauhauseducated artist who taught art to students at the Terezín concentration camp outside of Prague
prior to her death in Auschwitz. Her approach to teaching art influenced child-centered art
education and art therapy. Besides the exhibition and the book, the project has involved grantwriting and fundraising and university and city-wide educational program planning, which has
included receptions, performances, family workshops, Art, Writing and Memory workshops, and
public talks.
The entire Friedl Dicker-Brandeis Exhibition Project required five years of research and
preparation. I am grateful to the COE, the City of Albuquerque, the Urban Enhancement Trust
Fund, the Isaac Liberman Foundation, and the McCune Charitable Trust as well as to the
Albuquerque community for supporting the project.
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In addition to the exhibition project, I have written articles for peer-reviewed journals,
made many professional juried and invited presentations locally, state-wide, nationally, and
internationally. Over the past ten years, my creative work has been in the form of artists’ books. I
regularly exhibit books in juried and invited exhibitions as well as in community exhibitions. All
creative and scholarly work (and my teaching) addresses art in the construction of self, including
dialogical peer inquiry, and aesthetic empathy in art teaching praxis.
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Section 2 - Degree Programs and Curricula
The Art Education Program offers four programs of study, including three degrees and
one certificate:
BAED-Art Education (includes licensure)
Post-Baccalaureate certificate in Art Education
MA, Art Education with licensure
MA, Art Education
The charge of the three licensure programs of study, the Art Education Program is to
prepare prek-12 art teachers for the state of New Mexico. Additionally, the MA degree with
licensure prepares graduates to enter and rise through the New Mexico Public Education
Department’s (NMPED) three-tiered teaching system as highly qualified teachers.
The MA only program meets the needs of educators who may already have licensure and
who are seeking high-qualified status as well as individuals who plan to work professionally
outside of the NMPED. This includes graduate students preparing to teach adults and/or work in
community settings.
BA and MA with Licensure Coursework
Students may study toward licensure through the BAED-Art Education, the postbaccalaureate certificate, and the Master of Art, Art Education degree:
1.
BAED-Art Education: 129 credit hour degree including 57 general education
hours, including UNM core, 3 hours free electives, 33 licensure hours, 36
teaching area hours in art studio (ARTS) and art history (ARTH).
2.
Post-baccalaureate certificate (33 credit hour certificate); students in the postBA certificate program enter with 36 hours in ARTS and ARTH.
3.
Master of Arts, Art Education, with licensure (51 credit hour degree, including
33 hours in licensure coursework).
Licensure coursework is as follows (courses marked * include practicum or field
experience hours):
*ARTE 310: Teaching Art in the Elementary School
*ARTE 320: Teaching Art in the Secondary School
ARTE 572/472: Aesthetics and Criticism for Teachers
ARTE 510/410: Curriculum Development in Art
*ARTE 566/466: Art with At-Risk Students or *ARTE 565/465: Art and the Exceptional
Child
ARTE 530/430: Studio Art in the School
ARTE 530/430: Studio Art in the School
*ARTE 400: Elementary Student Teaching in Art
*ARTE 461: Student Teaching in Senior High School
EDPY 503/303: Human Development
EDUC 438*: Teaching Reading and Writing in the Content Area
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Students complete the licensure requirements of the BAED in Art Education, post-BA,
and MA in Art Education with an understanding of principles and practices of teaching art pre-k12, as these principles and practices relate to NM State Competencies, National Art Education
Professional Standards, and the COE Conceptual Framework.
UNM Art Education Competency Matrix
The following matrix outlines the ways the New Mexico State Competencies for Visual Arts and the National Art
Education Association Standards for Art Teacher Preparation relate to the College of Education Conceptual
Framework in the Art Education Program.
New Mexico State
Competencies

NAEA Standards for
Art Teachers

College of Education Conceptual Framework

A. The teacher
demonstrates sufficient
entry-level knowledge, skills,
and technical demands
specific to the visual arts.

Standard 1 – Art teacher
candidates have a
thorough understanding of
the content of art.
Standard 2 - Art teacher
candidates make informed
selection of instructional
content.
Standard 6 – Art teacher
candidates develop
curriculum reflective of the
goals and purposes of art
education.

UNDERSTANDINGS
3 - Content of the Disciplines The substance of the disciplines you
teach—the central organizing concepts and factual information—and
the ways in which new knowledge is created, including the forms of
creative investigation that characterize the work of scholars and
artists.

The teacher implements a
well-rounded curriculum that
helps all students to learn
about the visual arts and
produce art that is relevant
in their lives.
Competency is
demonstrated through
application of (1) the
elements i.e., line, shape,
form, color, texture; and
principles i.e., movement,
balance, repetition,
rhythm, and contrast of
visual arts design; (2)
various art media and
related techniques.

B. The teacher
demonstrates an in-depth
knowledge of the unique
meaning and function of the
visual arts in the creative
development of all students.
The teacher develops a
repertoire of teaching
strategies appropriate to
the needs of all students.

PRACTICES
1 - Learner-Centered - Students’ past experiences, cultural
backgrounds, interests, capabilities, and understandings are
accommodated in learning experiences. Routines promote learner
risk-taking and allow learners to take increasing control of their own
learning and functioning.
IDENTITIES
1 - Caring - Attentive to learners, willingness to listen and withhold
judgment, and ability to empathize while maintaining high
expectations for learner success.
2 - Advocacy - Committed to ensuring equitable treatment and
nurturing environments for all learners.
3 - Inquisitiveness - Habitual inquiry into the many, ever-changing
ways in which knowledge is constructed, how people learn, and how
educators can support learning.

Standard I – See above
Standard 2 – See above
Standard 3 – Art teacher
candidates have a
comprehensive knowledge
of student characteristics,
abilities, and learning
styles.
Standard 4 – Art teacher
candidates are sensitive
observers I the classroom.
Standard 11 – Art teacher
candidates are well-versed
in pedagogy.
Standard 12 – Art teacher
candidates inquire into
their own practices and the
nature of art teaching.

UNDERSTANDINGS
1 - Learner-Centered - Students’ past experiences, cultural
backgrounds, interests, capabilities, and understandings are
accommodated in learning experiences. Routines promote learner
risk-taking and allow learners to take increasing control of their own
learning and functioning.
4 - Pedagogy - Theory and research on effective educational
practice. How to create contexts for learning in and across the
disciplines. How to assess student learning and design, plan, and
implement instruction to meet the needs of learners. How to evaluate
educational practice.
PRACTICES
1 – See above
4 - Culturally Responsive - Diversity is valued, and learners are
helped to become aware of the impact of culture on how they and
others perceive the world.
IDENTITIES
1 – See above

3 – See above
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New Mexico State
Competencies

NAEA Standards for
Art Teachers

College of Education Conceptual Framework

C. The teacher
demonstrates an
integrated knowledge of
visual arts and the
connections and parallels
among art disciplines as
well as other content
areas. The teacher identifies
and shares with colleagues,
art resources that can be
explored in an
interdisciplinary manner, as
a central part of the school
curriculum.

Standard 8 – Art teacher
candidates develop
curriculum inclusive of the
goals, values, and
purposes of education, the
community, and society.

UNDERSTANDINGS
3 – See above

Standard 18 – Art teacher
candidates recognize their
responsibilities to the
schools and community.

IDENTITIES
3 – See above

D. The teacher
demonstrates an
understanding of the
creative processes.

Standard 1 – See above

UNDERSTANDINGS
1 – See above

The teacher identifies the
established stages of
individual artistic
development in terms of
both art-making and
responses to art.

Standard 13 – Art teacher
candidates are
instructional collaborators.

PRACTICES
2 – Contextual - Experiences engage learners in ways of thinking,
doing, talking, writing, reading, etc., that are indicative of the
discipline(s) and/or authentic social contexts. Ideas and practices are
presented with the richness of their contextual cues and information.
Learners are provided with models and opportunities to reflect on
their experiences and to relate their learning to other social contexts.

Standard 18 – See above
4 - See above
Standard 19 – Art teacher
candidates contribute to
the growth of the
profession.

PRACTICES
3 - Coherent - Learning experiences are organized around the
development of concepts and strategies that learners need in order to
participate in other similar situations. Learners are assessed on what
they had the opportunity to learn.
IDENTITIES
2 – See above
3 – See above
4 - Reflection-in-Action - Able to analyze, assess and revise
practice in light of student learning, research and theory, and collegial
feedback.

E. The teacher
demonstrates knowledge of
cultural and historical
contexts surrounding works
of art and abilities to
observe, discuss, analyze
and make informed critical
judgments about artistic
works.
Competency is
demonstrated through the
observation and analysis
of artwork on the basis of
cultural as well as
technical criteria.

Standard 1 – See above
Standard 7 – Art teacher
candidates develop
curriculum reflective of an
understanding of the
breadth, the depth, and the
purposes of art.

UNDERSTANDINGS
2 – Culture and Language - The nature of home, school,
community, workplace, state, national, and global contexts for
learning. How social groups develop and function and the dynamics
of power within and among them. How language and other forms of
expression reflect cultural assumptions yet can be used to evoke
social change. How one’s own background and development shape
understanding and interaction.

Standard 9 – Art teacher
candidates are able to
affect student learning in
the content of art

PRACTICES
2 – See above

Standard 10 – Art teacher
candidates are able to
create effective
instructional environments
conducive to student
learning.

IDENTITIES
4 – See above
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New Mexico State
Competencies

NAEA Standards for
Art Teachers

College of Education Conceptual Framework

F. The teacher
demonstrates knowledge,
understanding, and
sensitivity of diverse peoples
and cultures through the
arts. The teacher will be
familiar with the history of
art, specific artists and art
forms of various cultures.

Standard 1 – See above
Standard 7 – See above
Standard 9 – See above
Standard 10 – See above

UNDERSTANDINGS
1 – See above
7 - Nature of Knowledge - How knowledge is constructed within
social contexts, including the academic disciplines. The differences
and connections among the knowledge constructed in different social
contexts. How to conduct inquiry into the nature of knowledge within
and across the disciplines.

The teacher demonstrates
knowledge of differing
theoretical and
philosophical approaches
to art and engages in
thoughtful oral and written
inquiry into the nature of
art. Competency is
demonstrated by
incorporating the
elements of: artists and
their works, art of various
eras and cultures, and the
influence of geographic
location.
G. The teacher utilizes
technological tools for art
creation and pedagogy
appropriate to visual arts.
He or she incorporates a
variety of technologies to
support and enhance
visual arts education.

PRACTICES
1 – See above
2 – See above
4 - See above
IDENTITIES
1 – See above
2 - See above

Standard 1 – See above
Standard 5 – Art teacher
candidates are able to use
knowledge of students to
plan appropriate
instruction.
Standard 11 – See above

UNDERSTANDINGS
5 - Technology - Effects of media and technology on knowledge,
communication, and society. How to critically analyze and raise
awareness of the impact of media and technology. How to use
current technology.
PRACTICES
3 – See above
5 – Technologically Current - Available technology facilitates
learning. Learners are helped to understand the effect of media on
their perceptions and communication.
IDENTITIES
3 – See above
5 - Communication - Skilled in speaking, writing, and using other
modes of expression.

H. The teacher
demonstrates abilities to
interact with and engage
the community. He or she
provides opportunities for all
students to demonstrate
their accomplishments in the
visual arts to peers and the
community using schoolbased and community
resources.

Standard 7 – See above
Standard 11 – See above
Standard 18 – See above

I. The teacher
demonstrates knowledge
and understanding of lifeenrichment, career
opportunities and
economic impact of visual
arts, and communicates
these ideas to all students,
administrators colleagues.

Standard 1 – See above
Standard 8 – See above
Standard 18 – See above

UNDERSTANDINGS
2 – See above
PRACTICES
4 – See above
IDENTITIES
2 – See above
6 - Collaboration - Able to work cooperatively with students, parents,
community members, and colleagues.
UNDERSTANDINGS
6 – Professional Issues - The social and political influences on
education, both historically and currently. Local, state, and national
policies, including requirements and standards. How to critically
analyze and participate in the formation of educational policy.
Strategies for leadership, collaboration, and research.
PRACTICES
4 – See above
IDENTITIES
1 – See above 2 – See above
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To enter the COE, students must pass the New Mexico Teaching Assessment Basic Skills
test with a score of 240 or better. To continue toward teacher licensure students must earn a
grade of B or better in ARTE 310: Teaching Art in the Elementary School and ARTE 320:
Teaching Art in the Secondary School. Upon completing the licensure coursework and passing
two more state required tests (NMTA: New Mexico Teaching Assessments Teacher Competency
at either the elementary or secondary level and Visual Arts Content tests), graduating students
are prepared to apply for the New Mexico Visual Arts teaching license.
MA students seeking the MA degree with licensure take 15 of the required hours for
licensure at the graduate level. These hours apply to both to the teaching license and the MA
degree. In addition these credits, MA students must complete the nine credits of MA core
courses (listed below) and nine credits of electives.
MA in Art Education Without Licensure Coursework
The MA in Art Education without licensure is a 33 hour degree program comprised of the
following coursework:
MA Core Courses (9 credits)
ARTE 500: History and Philosophies of Art Education
ARTE 585: Research Applied in Art Education
ARTE 590: Current Trends and Issues in Art Education
One additional research course outside of art education
One course in socio-cultural studies
Nine hours in a supporting area developed by the student and advisor
Nine hours elective coursework
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Section 3 - Student Performance Measures
Introduction
The Art Education Program engaged in program assessment as a part of the COE’s 2007
NCATE review. NCATE assessments addressed four areas: admission requirements; completion
of pre-field experience coursework/content knowledge; field experience; and exit requirements.
The Art Education Program collected numerical data for NCATE assessment through 2007 in a
points in program (PIP) format. PIP 1 numbers showed how many students were admitted,
student GPA, NMTA scores, and general demographic information; PIP 2 showed grades for
particular courses which included a lesson plan assignment (ARTE 310 and 320); PIP 3
numerically measured performance in field experience; and PIP 4 indicated the exit GPA for all
completers as well as choice and performance on the exit requirement for graduate completers.
NCATE data is available in the final NCATE report. In reviewing NCATE data from
2006-07 in preparation for the 2008 transition to HLC/NCA assessments, art education faculty
wrote new goals and student learning objectives and refined the student teaching assessment.
They found NCATE’s exit PIP 4 for graduate students especially helpful in understanding the
relationship between the program’s studio focus and student choice of exit requirement. PIP 4
indicated the exit requirement selected by students and their level of passing (not pass (0), pass
(1), pass with distinction (2)). The evidence showed that the majority of graduate students were
selecting Plan II (MA exam) over Plan I (Thesis), and that within Plan II, the majority of
students were selecting the studio option. This outcome indicated to the faculty that the
program’s emphasis on studio learning and teaching strongly influenced graduating students’
selection of exit requirement. Faculty wrote goals and student learning objectives to continue
assessing exit requirement processes and results.
The COE’s 2008 transition to HLC/NCA focused on essentially the same assessment
areas and included the following: entry (PIP 1), content knowledge/pre-field experience (PIP 2);
field experience (PIP 3); and exit requirements and GPAs (PIP 4). Reconfiguring assessments
has been part of the COE’s continuous improvement model, which is in preparation for its
transition into the future TK 20 assessment system.
In response to the HLC/NCA assessments, art education faculty formulated two broad
goals with accompanying student learning objectives (SLO) for the program’s licensure tracks.
The current goals and objectives were derived from the College of Education’s NCATE review
of (2007) and the subsequent HLC/NCA (2009) assessments.
Goals and Objectives
Aesthetic Diversities
The term “aesthetic diversities” is frequently used in our goals and objectives listed
below. Ideas and practices regarding aesthetic diversity vary among our faculty members’
approaches to teaching and making art, among students in their development as teachers and
artists, and among the state’s student populations in schools. We consider aesthetic diversity to
be similar to other diversities such as diversity in ability, ethnicity and culture. Individuals and
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cultural groups may vary in their manner of giving visual form to their experiences. We
encourage our students to explore their own aesthetic approaches in making, thinking about, and
understanding images and to recognize aesthetic diversity among students to whom they teach
art. Students’ aesthetic approaches may be influenced by their personal, social, and cultural
surroundings among other things. Knowing that even very young children evidence aesthetic
diversity as seen in children’s approaches to painting or drawing in addition to diversity in
talking about what and how they see they see, we wrote goals and objectives to encompass
aesthetic diversity in the Art Education Program’s teaching and learning processes.
BAED-Art Education, Post-Baccalaureate Certificate, and MA with License
Goal 1: Prepare professionals who understand diverse aesthetic approaches to teaching
visual arts.
(Goal 1 correlates with NCATE’s points in program (PIP) 2 and 3: course content/prefield experience and field experience).
SLO: Students demonstrate their ability to apply the New Mexico teacher competencies,
State and National Visual Art Standards and Benchmarks and College of Education
Conceptual Framework (see chart in Section 2) through their learning plans and teaching
students using diverse aesthetic approaches.
Goal 2: Prepare art professionals who understand the importance of teaching the visual
arts in relation to diverse peoples’ histories, cultures, and aesthetic approaches. (PIP 2, 3)
SLO: Students will apply evidence-based learning that reflects knowledge of diverse
aesthetic approaches in instruction.
SLO: Students will synthesize and apply their knowledge of diverse peoples’ histories,
cultures and aesthetic approaches through visual art instruction.
Students pursuing licensure are assessed on these and other goals and competencies
during their courses, practica, (PIP 2) and student teaching (PIP 3). Practicum and student
teachers demonstrate their planning and teaching abilities in six areas of teacher competency
with preK – 12 students as required for state licensure and as evaluated during two practicum
courses and two student teaching venues for a total of about 700 hours. Assessments are based
on multiple observations by the UNM professors, student teaching supervisors, and highly
qualified cooperating teachers. The assessment tool for the licensure goals is the student teaching
evaluation form addressing competencies, which were derived from the State of New Mexico
Teacher Competencies for Visual Arts Teachers, the National Visual Art Standards and
Benchmarks and College of Education Conceptual Framework (mentioned in Section 2):
Student Teaching Evaluation Competencies
Competency I: Learning Content and Preparation (The student teacher prepared
developmentally appropriate and meaningful lesson plans that met state standards, which
s/he gave to the supervisor and mentor teacher a day before teaching. S/he organized
materials in an orderly way and maintained safety at all times.) [Aligned with NM Visual
Art Teacher Competency A and B]
Competency II: Lesson Introduction, Discussion of Visuals, and Demonstrations
(The student teacher established a leadership role, skillfully guided discussions, related
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ideas to the students’ lives, addressed diverse historical and contemporary art in his or her
teaching, and clearly demonstrated artistic skills or techniques.) [Aligned with NM
Visual Art Teacher Competency A, B, C, and E]
Competency III: Idea Development, Distribution of Art Materials and Art Making
(The student teacher explored ways students might develop their personal ideas,
distributed art materials effectively, responded thoughtfully to the students’ art, and
encouraged the students to make personally meaningful art.) [Aligned with NM Visual
Art Teacher Competency B and D]
Competency IV: Classroom Management to Create a Respectful Classroom
Environment (The student teacher modeled, expected, and reinforced respectful
behavior toward people and materials. S/he handled disruptive behavior appropriately.)
[Aligned with NM Visual Art Teacher Competency B]
Competency V: Closure, Clean-Up, and Assessment (The student teacher closed the
lesson in meaningful ways, gave clear directions for an orderly clean-up, and used formal
or informal assessment as needed.) [Aligned with NM Visual Art Teacher Competency
A, B and H.]
Competency VI: Rapport, Professionalism, and Reflection (The student teacher
attended to the individual needs of students and communicated effectively with parents
and colleagues. The student reflected on his or her strengths and challenges and made
changes when necessary.) [Aligned with NM Visual Art Teacher Competency A]
The UNM supervisor observes the student teaching 3-4 times and assesses competencies
using the “UNM Art Education Student Teaching Supervisor Observation Form” (Attachment #
28) After each observation the supervisor engages the student teacher and cooperating teacher in
a discussion in which the student is asked to reflect on his or her teaching. Assessment includes
both structured observational reporting and self-reporting.
Art education student teachers are evaluated by both a UNM supervisor and by a
cooperating teacher at midterm and at the end of the semester in ARTE 400: Elementary Student
Teaching in art and ARTE 461: Student Teaching in the High School. They assess each student
teacher using the document “Cooperating Teacher Student Teaching Evaluation Form” or
“Supervisor Student Teaching Evaluation Form” (Attachments #3 and #4), both of which are
aligned with the Observation form and the competencies.
Student scores on the Student Teaching Evaluation have been recorded for several years
by supervisors and cooperating teachers for faculty review. Six aspects of the students’ teaching
performance are assessed on a 5-point scale as outlined above.
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2008-2009 Assessment Grid, Art Education Program With Licensure
Program Goal

Key: U= Understandings, P= Practices, I= Identities K= Knowledge, S= Skills, R= Responsibilities
Student Learning Objective
COE/
Assessment/PIP/
Direct/
Score
Range
Course if applicable
Indirect
Univ.
Goal

Goal 1: Prepare
professionals who
understand diverse
aesthetic approaches to
teaching visual arts.

SLO: Students demonstrate
their ability to apply the NM
Teacher Competencies,
State and National Standards
and Benchmarks and COE
Conceptual Framework
through their learning plans
and teaching students using
diverse aesthetic
approaches.

U, P,

Field Assessment (PIP 3)

K, S

Student teaching
Evaluation- This is an
average of competencies as
evaluated by student
teaching supervisors and
cooperating teachers
(direct)

Goal 2: Prepare arts
professionals who
understand the
importance of teaching
visual arts in relation
to diverse peoples’
histories, cultures and
aesthetic approaches.

SLO: Students will apply
evidence based learning that
reflects knowledge of
diverse aesthetic approaches
in instruction.

U, P,
I

All BA and MA with
license coursework (GPA)indirect measure

K, S,
R

SLO: Students will
synthesize and apply their
knowledge of diverse
peoples’ histories, cultures,
and aesthetics through visual
art instruction.

Passing
Score

D

1-5

3

D/I

0-4.4

2.5

ARTE 310 and 320
including the lesson plan
evaluation, practicum and
grade- direct measure
PIP 2/3

MA in Art Education (with and without licensure)
For all MA students, the art education faculty formulated one broad goal with two student
learning objectives.
Goal 1: Prepare arts professionals who understand the visual arts in relation to diverse
histories, cultures, and aesthetic approaches. (PIPs 2, 3 and 4)
SLO: Students will apply evidence-based learning that reflects knowledge of diverse
aesthetic approaches in instruction.
SLO: Students will synthesize and apply knowledge of aesthetic approaches as they
relate historically and culturally with visual arts.
Assessment Data
BAED Art Education and MA Student Teaching / Licensure Data (PIP 2 and 3).
Goal 1: Prepare professionals who understand diverse aesthetic approaches to teaching
visual arts. (Goal 1 correlates with NCATE’s points in program (PIP) 2 and 3: course
content/pre-field experience and field experience).
SLO: Students demonstrate their ability to apply the New Mexico teacher competencies,
State and National Visual Art Standards and Benchmarks and College of Education
Conceptual Framework (see chart in Section 2) through their learning plans and teaching
students using diverse aesthetic approaches.
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Student Teaching / Licensure Assessment Outcomes
Semester

Number
of All
Students

Range All
Students

Number of
BAED
Students

Range of
BAED Students

Final
Average
BAED

Number of
MA Student
Teachers

Range
MA

Final
Average
MA

Fall 2008

15
16
11
12

3.4 - 5
3.54 - 5
3.4 - 5
3.6 - 5

9
7
8
4

4.8 - 5
3.54 - 5
3.1 - 5
3.65 to 4.87

4.95
4.04
4.5
4.28

7
9
3
8

3.4 - 5
4.73 - 5
4.5 - 5
4.6 to 5

4.95
4.8
4.8
4.825

Spring 2009
Fall 2009
Spring 2010
Fall 2010

Fall 2008
Student teachers (15) in field experience: scores ranged from 3.4 to 5
BAED (9) student scores ranged from 4.8 to 5
MA (7) student scores ranged from 3.4 to 5
BAED average was 4.95
MA average was 4.95
Spring 2009
Student teachers (16) in field experience: scores ranged from 3.54 to 5
BAED (7) student scores ranged from 3.54 to 5
MA (9) student scores ranged from 4.73 to 5
BAED average was 4.04
MA average was 4.8
Fall 2009
Student teachers (11) in field experience: scores ranged from 3.4 to 5
BAED (8) student scores ranged from 3.1 to 5
MA (3) student scores ranged from 4.46-5
BAED (8) average was 4.2 (midterm average), 4.5 to 5 (final average)
MA (3) average was 4.6 (midterm average), 4.8 (final average)
Spring 2010
Student teachers (12) in field experience: scores ranged from 3.6 to 5.
BAED (4) student scores ranged from 3.65 to 4.87
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MA (8) student scores ranged from 4.6 to 5.
BAED (4) average was 4.28
MA (8) average was 4.825
Reflection and Action Based on the Data
For both fall 2009 and spring 2010 field experiences in Art Education, average scores
were above the passing score of 3. The lowest recorded score was 3.1, low, yet still above the
accepted low score. The average of graduate student scores is notably higher than the average of
undergraduate scores. This may indicate overall greater student maturity and readiness among
graduate students for entering the art teaching profession.
The faculty found no particular reason for the reversal of numbers in BAED and MA
student teachers in Fall 2009 and Spring 2010. The numbers simply reflect the readiness of some
students for their student teaching experience and not others: in fall 2009, more BAED students
were ready while in spring 2010, more MA students were ready to student teach.
When the professors examined the data carefully they saw that students commonly scored
lowest in classroom management (competency III) and lesson planning (competency I). Due to
underperformance in those areas, many changes have been made in the last few years to enhance
teacher preparation. In regard to classroom management, additional readings, discussions, and
problem solving strategies have been added to the practica and student teaching seminar that
relate to the need for teachers to establish caring relationships with their students as well as clear
expectations and consequences to establish a respectful classroom environment.
Lesson planning has been enhanced in the curriculum development course (ARTE 410),
both elementary (ARTE 310) and secondary (ARTE 320) art teaching methods courses as well as
the student teaching seminar. These courses have been aligned to promote ongoing depth and
sophistication in the understanding and writing of lesson plans and curriculum units.
Graduate students rated higher overall in student teaching scores.
Goal 2: Data (Exit GPA)
Goal 2: Prepare arts professionals who understand the visual arts in relation to diverse
histories, cultures, and aesthetic approaches (Indirect measure).
For Goal 2 exit student GPAs were collected. We realize that the GPAs are both an
indirect measure and not a precise or useful tool to assess student progress toward this goal. We
think this goal is very important and one of the core concepts in our courses. It is assessed in
several courses through lesson plans and teaching practices as well as classroom discussions and
fieldwork. For example we assess the many ways UNM students prepare learning experiences,
relate to their students in schools and respond to students’ art in relation to diverse histories,
cultures, and aesthetic approaches. One of our short-term goals is to determine how we could
better address this goal in our future data collection.
Our data collection has been incomplete. This is the data we have collected.
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Fall 08: There were a total of 22 BAED students in the program who had an average
GPA of 3.40. There were a total of 21 MA in the license program who had an average
GPA of 3.75. (Indirect measure)
Spring 2009: Eighteen BAED-ARTE students had an average GPA of 3.54 at the end of
spring 2009. During the same period 23 MA students seeking licensure (of 33 total
ARTE MA students) had a GPA average of 3.73.
Fall 2009: GPAs for four (4) licensure students at the MA level in fall 2009 ranged from
3.37 to 3.99. The average was 3.75. GPAs for three BAED licensure students ranged
from 2.98 to 3.83. The average was 3.53.
Spring 2010: GPAs for seven (7) MA licensure students ranged from 3.42 to 3.99 and
averaged 3.73. GPAs for three (3) BAED students in the same term ranged from 3.04 to
3.52 and averaged 3.32.
Art Education licensure student graduating GPAs are higher than 3.30. On average, their
GPAs are higher than undergraduate GPAs. GPAs indicate that student learning in relation to
assessments is above the accepted GPA of 2.5. GPAs may indicate the greater readiness of
master’s level students to carry out their studies with greater maturity and intention.
MA in Art Education (with and without licensure):
The Art Education Program has collected data on masters’ level completers since 2008
(PIP 4) on the goal and student learning objectives (SLO) below.
Goal 1: Prepare arts professionals who understand the visual arts in relation to diverse
histories, cultures, and aesthetic approaches. (PIPs 2, 3 and 4)
SLO 1: Students will apply evidence-based learning that reflects knowledge of diverse
aesthetic approaches in instruction.
SLO 2: Students will synthesize and apply knowledge of aesthetic approaches as they
relate historically and culturally with visual arts.
SLO 1: 2008-10 Data (exiting MA students’ average GPA)
SLO 1: Students apply evidence-based learning that reflects knowledge of diverse
aesthetic approaches in instruction. (PIP 3/4)
Fall 2008- The average GPA of 4 completing MA students was 3.85. (All MA students
(40) had an average GPA of 3.8 in fall 2008.)
Spring 2009- The average GPA of 5 completing MA students was 3.75. (All MA students
(33) had an average GPA of 3.77 in spring 2009.)
Fall 2009- The average GPA of 7 completing MA students was 3.75.
Spring 2010- The average GPA of 9 completing MA students was 3.78
SLO 2: 2008-2010 Exit Requirement Data (Assessment of MA Examination or Thesis
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The Art Education Program offers Plan 1 (thesis) and Plan 2 (Masters’ Examination) for
its’ exit requirement. Within plan 2 the program completing students may choose among
three options: studio, theoretical and curricular as explained in section one. Each thesis or
examination is graded by three examiners using the following scale: 0- not pass; 1- pass;
and 2- pass with distinction.
SLO 2: Students will synthesize and apply knowledge of aesthetic approaches as they
relate historically and culturally with visual arts.
Fall 2008: Total completers: Four (4) graduate students completed the art education exit
requirement. All four chose the master’s exam and within the three options, all four chose
the studio exam. Three students passed with a score of 1 (pass) and one student received
a score of 2 (pass with distinction).
Spring 2009: Total completers: Five (5) graduate students completed the exit
requirement. Four of the five selected the studio option and one selected the curricular
option. All five received a score of 1 (pass).
Fall 2009: Total completers: Seven (7) graduate students completed the exit requirement.
All seven chose the master’s exam and within the three options, five chose studio, one
chose theoretical and one chose curricular. Six (6) received a score of 1 (pass). One
student received a score of 2 (pass with distinction).
Spring 2010: Total completers: Nine (9) graduate students completed the exit
requirement. One chose the Plan I thesis and received a score of 1 (pass). Eight (8) chose
the MA examination. All chose the studio option. Six received a score of 1 (pass) and two
(2) received a score of 2 (pass with distinction).
Reflections on the Data and Changes Based on Assessment
Art Education assessments are in compliance with COE and UNM recommendations.
Faculty will continue to collect data on field experience and overall performance in coursework
to assure that art education students are well-prepared to enter the art teaching profession.
Art Education faculty continue to explore assessments relevant to visual arts education,
especially in the area of diverse aesthetic engagements and responses. They have identified
characteristics unique to art education, including aesthetic diversities in making and teaching and
are focusing on finding ways to assess student learning in regard to developing diverse aesthetic
approaches to instruction and learning in classrooms as well as ways to honor students’ diverse
aesthetic approaches in classrooms.
In addition, faculty are interested in further exploring the ways studio art education
classes relate to actual teaching practice since UNM’s program is unique in its studio focus in art
education. This may require a more longitudinal assessment that may present logistical
challenges. This type of assessment will require information from post-grads, and faculty are
working to develop a systematic way to gather information from graduates practicing as teachers
over their first five years.
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Art Education faculty are also interested in exploring ways in which visual methods of
assessment might be meaningful to both students and faculty. They continue to explore myriad
ways that aesthetic diversity and the variety of aesthetic engagements core to art education may
be integrated into art education assessments in order to capture the characteristics particular to
the field.
Art Education faculty have responded in various ways to assessment outcomes. The
findings regarding the MA exit requirement (from NCATE assessments) influenced the faculty’s
assessment design for the HLC/NCA review of 2009 and again for the 2009-2010 assessments.
Faculty wrote program goals and objectives for each degree program in efforts to better
understand students’ knowledge construction, student teaching experiences, and program
completion in relation to the program’s emphasis on studio learning and aesthetic diversities in
teaching and learning.
Faculty realize that direct measures provide more useful information than indirect
measures and are working toward including more direct measures in each assessment. Faculty
anticipate this being most useful in the area of content knowledge/pre-field experience since they
are already making use of direct measures in the area of field experience and exit requirements.
The direct assessment of field experience, involving supervisor and cooperating teacher scores
and student self-reporting, has indicated the value of the direct measure. In response, faculty are
focusing on particular courses and projects within those courses that measure diverse aesthetic
approaches to teaching art (ARTE 310: Teaching Art in Elementary School; ARTE 320:
Teaching Art in secondary School: lesson planning assessment; ARTE 400 and 461: Elementary
Student Teaching in Art and Student Teaching in the Senior High School) and aesthetic diversity
in student art (ARTE 566/466: Art with At-Risk Students: sketchbook assessment).
In response to NCATE’s exit requirement assessment (PIP 4), faculty devised an
application process for the exit requirement. This assures that students are preparing at least one
term ahead to complete the requirement. Additionally, faculty expanded the program’s nine-page
handbook into a MA Procedures Manual that guides graduate students through the program,
from application to completion.
Finally, the COE suggests an assessment model that is meaningful, achievable, reflective,
and consistent (marc). While course objectives meet these descriptors, faculty are working to
design program assessments that meet them. As art education faculty create future assessments,
they will consider them in light of these four important standards. So far, art education
assessments meet the marc standards: Our assessments are meaningful in their focus on studio
learning and aesthetic diversity; they are achievable in having 1-2 goals and objectives for
content area performance and field experience performance; they are reflective in faculty
attempts to use assessment findings reflectively; and they are consistent across the different
degrees levels in the Art Education Program.
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Analysis of information provided by the OIR and OGS relative to the Art Education
Program
OIR Table 6, 7, 8: Total Student Credit Hours- Restricted and Unrestricted
Level
Freshman
Sophomore
Junior
Senior
Graduate
Total

2001-02

2002-03

2003-04

2004-05

2005-06

2006-07

2007-08

2008-09

2009-10

232.6
417
555.9
1,206

3
277.6
384
543.2
1,208

105
174
573
756.6
1,609

276
226
492
822
1,826

249
244
486
784
1,763

225
285
432
673.9
1,616

324
184
441
645.3
1,594

357
280
388
534.9
1,560

348
255
393
547.9
1,544

The number of total student credit hours has varied from 1,206 student credit hours
(SCH) in 2001-02 to 1,826 SCH in 2004-05 when the Fine Arts Education Act was passed and
the number of students taking ARTE 214 increased.
200 Level Courses - The number of students taking 200 level courses has risen from 3
SCH in 2002-03 to 357 SCH in 2008-09. In 2004 ARTE 214 became a required fine arts course
for all elementary and special education majors seeking elementary licensure. In the years since
that time Special Education has added ARTE 214 to their Program of Studies. In February of
2010, the early childhood faculty agreed to add ARTE 214 to the list of courses their
undergraduate students may take to fulfill the UNM fine arts requirements. These classes are
usually full and we predict that the number of students taking ARTE 214 will continue to
increase. Part-time instructors have always taught ARTE 214 since 2004. Two sections were
offered every semester between 2004-2006 and three sections have been offered every semester
since that time. We now offer 6 sections per year but are considering adding one more section in
the fall of 2011 due to the high demand.
300 Level Courses – We only offer two 300 level courses (ARTE 310 and ARTE 320)
both of which are required for admission into the coursework for teacher licensure. The credit
hour production for 300 level courses has stayed high, which is a good sign for the licensure
portion of the program. The number of credits for 300 level courses may have decreased from
2008 to 2009 because ARTE 320 was not taught in the fall of 2009 as it had been in all previous
years. Since 2001 a tenure-track or tenured faculty member has taught ARTE 310. A tenured
faculty member and a part time employee have taught ARTE 320.
Until the fall of 2010, we offered another 300 level course: ARTE 368: Porcelain Clay
but this class is seldom taken by students since they usually sign up for the porcelain class as
ARTS 368 or ARTE 430. Now all the porcelain classes have moved to the College of Fine Arts.
400 Level Courses- The credit hour production for 400 level courses has varied between
384 SCH in 2002-2003 to 573 in 2003-2004. In 2008-2009 388 SCH were recorded. The lower
numbers may have been the result of Dr. Lampela’s sabbatical in the spring of 2009 since she
commonly teaches two 400 level classes in the spring and summer.
Tenured faculty have taught ARTE 410, 472, 465, and 466, which are courses required
for licensure. Both tenured and non-tenured faculty have taught 430 level courses.
500 Level Courses - The number of students taking graduate courses has varied between
534.9 in 2008-2009 to 822 in 2004- 2005. We believe the higher number in 2004 is due to the
Fine Arts Education Act in 2004 committing $150 per child to educating every child in the arts.
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Since the number of incoming graduate students is higher than usual in we may be seeing the
reversal of this trend.
For the most part tenured faculty have taught the core courses: ARTE 500, 585 and 590
as well as ARTE 520, 510, 570, 572, 565, 566, and 593. Both tenured and non-tenured faculty
have taught 530 level courses and ARTE 500.
OIR Table 9: Assistantships by Job Title- Funded by the Dept/ Program
The number of total graduate assistants, project assistants, research assistants, teaching
assistants, and teaching associates in the Department of Educational Specialties has ranged from
11-16. Of those the Art Education Program has received 1-3 of those assistantships each year.
Job
ESGA
PA
RA
TAssi
TAsso
Total
Job
GA

Assistantships in The Department of Educational Specialties
2002
2003
2004
2005
2006
2007
2008

2001
8

8

2
6
16

2001

2
3

3
4

4
1
1
5

15

11

2002

3

5
5
2
3

6
3
5
1

8

15

15

2
1
7
2
4
16

Assistantships in Art Education
2003
2004
2005
2006
2007

2009

2010

2

6

5
5
3
15

1
4
1
12

2008

2009

4
2
1
3
3
13

2010

2
1
1
2
2
2
2
1
1 1 (1*)
RA
1
TA
1
PA
1
1
Total
2
2
2
2
2
2
3
2
1 1 (1*)
* The GA in 2010 was paid by the Field Service budget and not by the Department of
Educational Specialties.
OIR Table 10: Assistantships by Job Title – Graduate Students Enrolled in Art Education
Program
One GA has been continuously assigned to the Art Education Program from 2000 to 2010
to receive and install exhibits, produce publicity layouts, and organize receptions in the Masley
Art Gallery. In 2001-2002 one GA worked in the ceramic studio assisting in the formulation of
clay and glazes, firing the kiln, and assisting students. From 2004 to 2007 one GA was assigned
to the Art Education Program as the Elementary Mentor Teacher For Elementary Student
Teaching because we were unable to locate enough elementary art teachers to serve as
cooperating teachers for student teaching. * (In the spring and fall of 2010 one GA was assigned
to supervise student teachers but that GA was paid through COE Field Service budget and not
the Department of Educational Specialties.)
From 2002-2003 one teaching assistant (TA) was assigned to the Art Education Program
to assist all three faculty members with their teaching. From 2003-2004 one RA was assigned to
all three faculty members to conduct their research.
From 2007-2009 one project assistant (PA) was assigned to Dr. Linney Wix.
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During the last 10 years the Department of Educational Specialties has received between 816 graduate assistantships, but most commonly 12-16 during the past 6 years. The Art Education
Program has commonly received 1-2 assistantships but during one year the program received 3.
The Department of Educational Specialties consists of two programs: Special Education and Art
Education. The Art Education generates roughly ¼ of the SCH in comparison to the SCH
produced by Special Education. The number of assistantships has not been distributed according to
SCH production.
OIR Table 11-15. Faculty
Tenure Tenure-Track Faculty by Rank- The Art Education Program has employed three
tenured or tenure-track professors between 2000-2010, all of whom were White, non-Hispanic.
Two full professors (Drs. Srubek and Smith) and 1 associate professor (Dr. Wix) were employed
in 2000-2001 when Srubek and Smith retired. In 2001 two assistant professors (Drs. Lampela
and Pauly) were hired. Dr. Lampela was hired in the sixth year of a tenure-track period and
achieved tenure and promotion to associate professor in 2002. In 2007 Dr. Pauly was awarded
tenure and promotion to associate professor and in 2008 Dr. Lampela was awarded promotion to
full professor. All professors have a Ph.D. degree.
Temporary Faculty- The number of temporary faculty has varied from 4-7 between 20002009. Currently temporary part time faculty include: Ms. Nancy Brady (MA), Dr. Ann Nash (Ed.
D.), Ms. Patricia Savignac (MBA), Ms. Lynn Johnson (M.A.) and Ms. Alice Webb (MA).
OIR Table 16: Total Staff by EEO-6 Category
The Art Education Program has had one clerical / secretarial position from 2002 to the
present, Ms. Dolores Mendoza.
OIR Table 17: Graduate Student Applications and Admissions (See Section 5)
Graduate Students’ Enrollment Patterns
MA
2004
2005
2006
Applied
19
37
25
Admitted
16
34
20
Enrolled
14
25
14

2007
16
14
13

2008
21
20
14

2009
18
17
12

2010
22
19
15

Graduate Enrollment Patterns
Graduate applications peaked to 37 applicants and 25 enrolled students in 2005, the year
after the Fine Arts Education Act was enacted into state law. The number students applying and
has varied between 18-37. A fairly high percentage of students were admitted. Between 12 – 25
students enrolled as graduate students yearly. The total number of graduate students increased
from 29 in 2000 to 50 in 2005. after the Fine Arts Education Act was passed into law by the
New Mexico State legislature in 2004. Thirty-eight graduate students were enrolled in the MA
program in 2009. Since the number of MA students admitted increased slightly in the spring of
2010, the number of graduate students may continue to increase.
The art education faculty advised 61 admitted students in 2009 as well as 21 declared
majors for a total of 82 advisees. While the number of students has declined slightly since 2005,
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the UNM Art Education Program does serve as many or more undergraduate and graduate
students as our peer institutions (see section 8).
Student Publications, Presentations and Grants
The art education faculty have worked with students to publish their scholarly and
creative research. Since 2001 several graduate students in the Art Education Program have had
their manuscripts accepted in peer-reviewed publications. These include Ms. Kendra Ratcliffe
(2006) New Mexico art educators and educational policy, The Arts Education Policy Review,
105(5); Ms. Veronica Mayer (2005) Rediscovering Ruth Faison Shaw and her finger painting
method, Art Education, 58(5); Ms. Jill Dooner (2005) Artwork on front cover, Art Education,
58(2); Mr. Michael Benkoski (2005) Artwork, Art Education, 58(2), Mr. Justin Lehman (2005)
Artwork, Art Education, 58(2); Ms. Amarilis Vargas (2005) Artwork, Art Education, 58(2), Ms.
Shara Hannah Finerman (2008) Translating memories: How do you read me now? The art and
teaching of Angela Piehl, Journal of LGBT Youth, 5(4); and Ms. Mikhayla Harrell (2008) Two
pieces, artwork, Femspec, 9(1).
We know of at least four students (Carla Wilkins, Jessica Gerschultz, Nancy Brady, Mara
Pierce) who have delivered peer-reviewed papers at the National Art Education Association and
at least four former students (Nancy Brady, Joe Baca, Cinnamon Gentry, and Lisa Domenici)
who have presented peer-reviewed presentations at the New Mexico Art Education association.
The following art education students have received grants: Mara Pierce – RPT Grant; Jocelyn
Salaz – RPT Grant; Shara Finerman – FRI Grant and many have received COE Scholarship
Awards, such as Karen Edwards and Jocelyn Salaz.
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Section 4 - Institutional Contributions
The Art Education Program prepares art professionals, primarily pre-k-12 visual art
teachers. Coursework thus is specific to professional preparation and students enter Art
Education for this preparation. When students come to us, they have already benefited from the
contributions of programs and departments across the university in completing UNM core and
NMPED curriculum requirements.
The Art Education Program contributes the fine arts requirement for elementary
education majors, special education dual licensure majors, and early childhood majors in its
course: ARTE 214: Art in Elementary and Special Classrooms. ARTE 214 meets the UNM core
curriculum fine arts requirement for approximately 180 College of Education students annually.
The Art Education Program offers 6 sections each year and plans to add one to two more
sections, including a summer section.
Elementary education majors seeking the art teaching endorsement take ARTE 310:
Teaching Art in the Elementary School as well as 12 more credits of art education coursework.
The additional credits are determined with an advisor and often include ARTE 572/472:
Criticism and Aesthetics for Teachers; ARTE 510/410: Curriculum Development in Art
Education; ARTE 566/466: Art with At-Risk Students; and/or at least one ARTE 530/430:
Studio Art in the Schools courses.
Collaborations with other UNM academic units
As documented in Section 1, the Masley Gallery serves an important cultural-educational
purpose on campus and in the larger community through its exhibitions that emphasize visual art
in education. The gallery hosts at least six exhibitions each academic year. Exhibitions are of
interest to the COE, CFA, UNM, APS, and the broader Albuquerque community.
In recent years art education has cross-listed ARTE 368: Arita Porcelain with the
Department of Art and Art History. Currently ARTE 475: Art, Architecture and environmental
Education in the Schools is cross-listed with the Architecture Department (ARCH 435/535).
ARTE 593: Art of Teaching in the Museum is cross-listed with the Department of Art and Art
History. ARTE 565/465: Art with the Exceptional Child is cross-listed intra-departmentally with
the Special Education Program.
Art Education’s ARTE 530/430: Studio Art in the Schools courses attract students from
across campus, primarily from programs and departments in the COE and CFA. Students
preparing to become teachers take the courses to prepare them to include studio teaching in their
classes. Students studying to become artists register for these same courses to hone their making
and teaching skills in particular studio areas.
The ARTE 530/430 courses include bookmaking; clay; digital arts; drawing, painting,
and collage; printmaking; textiles and highlight the studio orientation of the Art Education
Program. The emphasis on the role of studio education in art is evident in the number of graduate
candidates selecting the master’s exam Studio Option as their exit requirement.
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Section 5 - Student Profile and Support Data
Analysis of Student Information
This section of the Self Study includes an analysis of student information including
current and desired student demographics, any significant enrollment trends, recruitment,
admissions, retention, and advising for the unit, and the effectiveness of the unit’s support
services for students over the past five years, from Fall 2005 through the Fall of 2009.
Student information includes application, acceptance, and enrollment numbers for the
unit and persistence and graduation/completion rates for the unit. The application processes for
the BAED in Art Education and for the Post-Baccalaureate Licensure program in Art Education
are administered through the Academic Advising office of the College of Education. Students
who wish to earn a BAED in Art Education and/or PreK-12 Visual Art Licensure must have
completed 26 credits, have a minimum 2.5 GPA overall credits, and have passed the Basic Skills
part of the New Mexico Teacher Assessment Test with a score of 240 or better.
Current and Desired Student Demographics
The Art Education Program attracts a variety of students who enroll in the undergraduate
program, the post-baccalaureate program and the graduate program.
At the undergraduate level the percentage of minority students in the Art Education
Program fluctuated from 2005 to 2009. In 2005, about 30 percent of the undergraduate student
population was composed of minority students. In 2006 the percentage increased to 45 percent
but in 2007 there was a decrease to just under 29 percent. In 2008, just over 33 percent were
minority and in 2009 there were about 43 percent minority students. In addition, in 2005 the
total number of females enrolled almost equaled the male enrollment. However, from 2006 to
2009 the number of females enrolled outnumbered the enrolled males. The number of females
in the program at the undergraduate level ranged from 65 to 85 percent compared to a range of
22 to 35 percent of males enrolled
The following table provides the demographics of undergraduate students including sex
and ethnicity from 2005 to 2009. The following explains the codes: F=female, M=male,
AA=African American/Black, AI = American Indian, API=Asian/Pacific Islander, H=Hispanic,
W=white/non Hispanic, I=International, NR=No Response
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Undergraduate
Sex
Ethnicity
F
AA
M
AA
F
AI
M
AI
F
API
M
API
F
H
M
H
F
W
M
W
F
I
M
I
F
NR
M
NR
Total F
Total M
TOTALS

2005
0
0
0
1
0
0
1
2
4
2
0
0
2
1

2006
0
0
1
1
0
1
4
2
6
3
0
0
2
0

2007
0
0
1
0
0
0
5
0
12
2
0
0
0
1

2008
1
0
1
0
0
0
5
0
11
1
0
0
0
2

2009
1
0
1
1
0
0
5
2
11
2
0
0
0
0

7
6
13

13
7
20

18
3
21

18
3
21

18
5
23

At the graduate level the percentage of minority students in the Art Education Program
has increased slightly from 2005 to 2009. In 2005, 18 percent of the graduate student population
was composed of minority students. In 2006 the percentage decreased slightly to about 15
percent but in 2007 there was an increase to 17 and a half percent. In 2008, just over 19 and a
half percent were minority and in 2009 there were about 21 percent minority students. In
addition, from 2005 to 2009 the ratio of female to male students has remained relatively
constant. The percentage of female students has ranged from just under 75 percent to just over
80 percent.
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Graduate
Sex
F
M
F
M
F
M
F
M
F
M
F
M
F
M
Total F
Total M
TOTALS

Ethnicity
AA
AA
AI
AI
API
API
H
H
W
W
I
I
NR
NR

2005
0
0
1
3
1
0
2
2
25
7
2
0
6
1

2006
0
0
1
3
0
0
3
0
22
7
2
1
8
0

2007
0
0
1
1
0
0
5
0
24
6
0
1
2
0

2008
0
0
1
1
0
0
4
2
25
4
0
1
2
1

2009
0
0
0
1
2
0
3
2
23
3
0
0
3
1

37
13
50

36
11
47

32
8
40

32
9
41

31
7
38

Significant Enrollment Trends
Enrollment numbers for undergraduate students in the Art Education Program have
remained relatively stable with an average enrollment of almost 20 students. Enrollment
numbers for graduate students in the Art Education Program have decreased from 2005 to 2009.
In 2005 there were 50 graduate enrolled graduate students and in 2009 the number of enrolled
graduate students was at 38. The decline in enrollment may be attributed to the change in
acceptance rates. In 2005 the acceptance rate was at about 98 percent. By 2009 the acceptance
rate was at about 80 percent.
The following table provides detail of the total enrollment number of students in
Undergraduate Studies with a declared major in Art Education, the total enrollment number of
students with a declared major in Art Education, and the total enrollment number of graduate
students in Art Education from 2005 – 2009.
Declared Major Art Education
UG in UGS with declared major in ARTE
UG with declared major in ARTE
Graduate students in ARTED

2005
22
13
50

2006
21
20
47

2007
16
21
40

2008
18
21
41

2009
21
23
38

2010

Recruitment, Admissions, Retention, and Advising
The Art Education Program has informally taken steps to recruit students into the Art
Education Program. Some of these steps have included recruiting local, regional, national and
international students including native New Mexicans, Native Americans, and International
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students by advertising the degrees offered by the Art Education Program on our website at
http://www.unm.edu/~arted/. In addition, each summer the Art Education Program offers both
undergraduate and graduate art classes for K-12 teachers and other students. Students and
teachers learn about the Art Education Program by enrolling in the summer offerings and some
apply to our degree programs.
Additional step include placing Art Education student teachers in Albuquerque schools
that advertise our program by virtue of their placements. Both high school seniors and teachers
seeking to obtain a master’s degree learn about the Art Education Program from our student
teachers. Art Education faculty have also helped the graduates of our Visual Art K-12 licensure
program to obtain teaching positions in local and state schools, as well as throughout the country.
Our graduates advertise our program by virtue of their positions.
In 2008, the Art Education Program created a brochure that clearly outlines the degree
programs we offer in Art Education and includes some student art. The brochures are placed in
specific locations throughout the university and are available for students during graduate student
colloquia and other meetings. The brochure is a double-sided tri-fold document that includes our
mission statement, information about the K-12 Visual Art Licensure area, short vignettes about
faculty research, highlights of a few of our courses, and pertinent contact information with the
URL for our website, the main Art Education office phone number and email address and the
postal address.
Each full time faculty member presents refereed papers at or attends regional and national
professional conferences. This is another way that the Art Education Program faculty advertise
and recruit students into our graduate program since some of the attendees at these conferences
are undergraduate students and others are art teachers seeking to obtain a graduate degree in Art
Education.
The Art Education faculty actively disseminate their research. This form of national
dialogue is also a form of recruitment for those seeking a graduate degree in Art Education.
Faculty publish refereed papers in national art education and art therapy journals, teach summer
art institutes to local and regional audiences, exhibit annually in the Masley Art Gallery Faculty
Invitational, and exhibit their art in local, regional, national, and international juried and
invitational art exhibitions.
Effectiveness of the Unit’s Support Services for Students
The Art Education Program is very effective in providing support services to students in
the area of a student art education association. The Art Education Graduate Student Association
(AEGSA) is a recognized and chartered student organization on the campus of UNM that holds
regular meetings for all interested students several times each semester during the regular
academic year.
The Art Education Program has a regularly updated website. Information about this is
more clearly defined in Section One: Characteristics of the Unit.
As described in previous section, the Art Education Program supports the students in
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many ways. Some of these include a continually updated website, an MA procedures manual
available as a PDF download on the website, regular advising, gallery exhibitions offering
students opportunities to exhibit and view the work of others, hosting special gallery events that
involve graduating presentations, visiting art educators (such as Drs. Terry Barrett, Peter
London, Andrea Karpati, and Masami Toku), and an active GSA who sponsor many studio and
community events.
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Section 6: Faculty Matters
Full Time Faculty
Laurel Lampela, Professor: PhD 1990, Art Education, The Ohio State University;
dissertation title: The Use of the Art Textbook by Selected Elementary Classroom Teachers and
Selected Elementary, Middle and High School Art Teachers; arrived at UNM in 2001; teaches
3/2 load; advises 10 MA students and 16 BAED and post-BA students; has expertise and teaches
in secondary art teacher preparation; LGBT issues in art and teaching; critical and aesthetic art
education inquiry; printmaking and digital arts. Since 2001: 1 authored book; 1 co-edited book;
25 refereed chapters and articles; 26 juried professional presentations; 1 solo exhibition; 2 juried
exhibitions; 17 invited exhibitions; 23 funded grants.
Nancy Pauly, Associate Professor: PhD 2001, Curriculum and Instruction with minors in
African and African-American Art History, International Development and Education,
University of Wisconsin, Madison; dissertation title: Visual Images linked to Cultural
Narratives: Examining Visual Culture in Teacher Education; arrived at UNM in 2001; teaches
2/3 load; advises 10 MA students and 16 BAED and post-BA students; has expertise and teaches
in elementary art teacher preparation; curriculum development in art; visual culture art
education; drawing. Since 2001: 6 chapters and articles; 19 juried professional presentations; 3
juried exhibitions; 7 invited exhibitions.
Linney Wix, Associate Professor: PhD 2003, Educational Thought and Sociocultural
Studies, University of New Mexico; dissertation title: Art in the Construction of Self: Three
Women and Their Ways in Art, Therapy, and Education; arrived at UNM 1990 (with terminal
degree, MEd) as a faculty member in Art Education’s internationally renowned Art Therapy
Emphasis; the emphasis was disbanded by Dean Florez in 2001); teaches 3/2 load; advises 15
MA students and 12 BAED and post-BA students; has expertise in art therapy and teaches art
with at-risk and special needs students, bookmaking, arts based educational research, image and
imagination in art education; she focuses on imagination and empathy in art education and on
relationships between art therapy and art education. Since 1997: 1 book (Through a Narrow
Window: Friedl Dicker-Brandeis and Her Terezin Students, 2010, UNM Press); 9 peer reviewed
publications; 5 book reviews; 32 juried professional presentations; 23 invited professional
presentations; 8 major creative art works; 4 juried exhibitions; 6 invited exhibitions; several
funded and pending grants.
Our faculty are active in COE, UNM and community service. Currently, our faculty serve
on the COE undergraduate committee, the COE graduate committee and the FSGPC, and the
COE Diversity Council. All have chaired COE standing committees. All of us regularly
participate in and serve various community entities ranging from public schools to community
studios to medical service groups. For example, Drs. Pauly and Lampela regularly work in the
public schools and with public school art teachers and Dr. Wix serves a community art studio
and Cancer Services of New Mexico.
Our faculty participate in various professional activities across campus. We speak at
classes in other programs and departments and have participated in teaching institutes and
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exhibition collaborations with faculty and staff of the Departments of Theater and Dance, Art
and Art History, Cinematic Arts, and UNM Art Museum. Dr. Lampela co-coordinated the 2003
Summer Arts Institute for Educators offered in conjunction with the College of Fine Arts. Dr.
Pauly served as a consultant for the 2006 African Arts and Cultures Teachers’ Institute, a twoweek summer course involving the Albuquerque Art Museum, the Africana Studies Program and
the Links, a community-based African-American organization. Dr. Wix, representing the COE,
currently collaborates with the UNM Art Museum on a 2011 exhibition for which she will be
guest curator. The exhibition will be the hub of university- and city-wide arts and educational
programming. Our faculty have also collaborated with faculty from the Women’s Studies
Program, the Feminist Research Institute, and the Special Education Program.
Part Time Instructors
For several years, the Art Education Program has regularly employed 7 part time
instructors, each with expertise in an area of art education. As the budget has tightened, four part
time instructors are hired regularly. Two teach ARTE 530/430: Studio Art in the Schools
courses, one in clay and one in textiles; two teach ARTE 214: Teaching Art in Elementary and
Special Classrooms.
Current regular part time faculty are listed below.
Nancy Brady, MA Art Education, teaches two sections of ARTE 214: Art in Elementary and
Special Classrooms. Expertise in elementary classroom art teaching. Teaching load: 2/2.
Lin Johnson, MA Art Education, teaches one section of ARTE 530/430 Studio Art in the
Schools: Clay. Expertise in clay. Teaching load: 1/1.
Patty Savignac, MA Business, teaches one section of ARTE 530/430 Studio Art in the Schools:
Textiles each spring term. Expertise in textiles. Teaching load: 1/0.
Alice Webb, MA Art Education, teaches one section of ARTE 214: Art in Elementary and
Special Classrooms. Expertise in classroom art teaching and painting. Teaching load: 1/1.
Part time instructors who taught regularly within the past five years but not in the past one year.
Melissa Bruce, PhD, Language, Literacy and Sociocultural Studies taught ARTE 500: History
and Philosophies of Art Education. Teaching load: 0/1.
Kathy Cyman, MA Art Education, taught two sections of ARTE 530/430 Studio Art in the
Schools: Arita Porcelain and ARTE and ARTS 368: Porcelain each term plus summer. Expertise
in Arita porcelain. Teaching load: 2/2. Porcelain moved to the CFA in summer 2010.
Anne Nash, PhD Art Education, taught one section of ARTE 530/430 Studio Art in the Schools:
Drawing, Painting, and Collage. Expertise in classroom art teaching and painting. Teaching
load: 1/0.
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Maggie Robinson served as student teaching coordinator between 2006 and 2008. Expertise in
classroom art teaching. This assignment was for spring and fall terms.
Fall part time instructors: 4 pti for 5 courses
Spring part time instructors: 3 pti for 4 courses
See two-page full time faculty and part time instructor vitas Appendix 6a.
The Art Education Program has had no faculty turnover since 2001. While there are no
official roles for emeriti faculty but two emeritus professors regularly exhibit original art in the
annual Art Education Faculty Invitational.
The COE supports faculty with annual travel funds of $1000 per year. Faculty may apply
for OFAC (Overhead Funds Allocation Committee) funds for research and conference travel.
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Section 7 - Facilities and Resource Bases
Support Personnel
The Department of Educational Specialties is comprised of two programs – Art
Education and Special Education. Support staff for the department consists of one Department
Administrator, one Senior Fiscal Services Tech, and two Administrative Assistants 2.
One of the remaining AA2s is dedicated full time to Art Education (see attached job
description). Three other department staff contributes significant time to the Art Education
program. The Senior Fiscal Services Tech creates and maintains finance systems to track
complex supply purchases associated with all the ARTE 430/530 studio courses plus additional
studio course fees. She also reconciles Art Education accounts and assists with grant application
and administration. The Department Administrator assists faculty with student advisement and
reports. She manages the budget, prepares student employee, Graduate Assistant and Part Time
Instructor contracts, and hires and supervises staff and some work study students. Another AA2
assists faculty with the course schedule build and catalog revisions. She also processes
staff/student payroll. The Educational Specialties Department Administrator and Administrative
Assistant 2 act as backup for the Art Education AA2’s responsibilities when she is out of the
office.
The Educational Specialties Department provides funding for a .5 FTE, 20 hour a week
Graduate Assistant to assist the Gallery Coordinator with Masley Gallery functions (see attached
job description). Up until 2007, the GA staffed Masley Gallery when it was open to the public.
Since then, the department has funded up to 20 hours a week of work study student time to staff
Masley Gallery during open hours.
The Educational Specialties Department provides funding for a .5 FTE, 20 hour a week
work study Studio Assistant to help Part Time Instructors with the Porcelain and Clay studio
courses (see attached job description).
The Educational Specialties Department funds an average of thirteen Part Time
Instructors and Teaching Assistants per year to teach Art Education courses. The table below
shows the number of Part Time Instructors hired per semester and the total Student Credit Hour
production.
Year
2010
2009
2008
2007
2006
TOTALS

Spring
6
6
5
5
7
29

Summer
1
1
1
1
1
5

Fall
4
5
7
6
8
30

Yearly SCH
684
852
681
753
921
3,891
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Program Facilities
The Art Education Program occupies the majority of the space in Masley Hall, a 15,951
square foot building. The only non Art Education functions in the building are the office for the
COE Development Director and an office formerly used by the Art in the Schools program, both
located on the first floor). The building is controlled by the College of Education Dean’s office;
the Art Education portion is administered by the Educational Specialties Department. The first
floor is 8,129 sq. ft. and the second floor is 7,153 sq. ft.
Studios
There are dedicated studios on the first floor for Clay and Photography. There is one
studio on the second floor dedicated to fiber arts. Three mixed-use rooms on the second floor
double as seminar/classroom space and studios for Licensure courses, Printmaking,
Bookmaking, Painting, Drawing and Collage. The Program reserves the MAC Lab on a semester
by semester basis at the College of Education Technology Education Center.
Seminar Rooms
There are two dedicated rooms on the second floor to conduct seminars.
Exhibit Space
Major exhibits are hung in Masley Gallery on the first floor. There are also three glass
cases in the first floor lobby exhibiting student art work.
Offices
The Art Education administrative office and a dedicated office for Part Time Instructors
are located on the first floor. The three faculty offices and the Masley Gallery Graduate Assistant
office are on the second floor.
Storage
Most studio and classrooms have storage closets attached. There is also a storage closet
on the first floor that holds supplies and a microwave oven.
Common Areas
Lobbies on the first and second floor have tables and chairs used by students for meetings
and study space.
Printing Services
Students may use the University Copy Center located on the first floor of Travelstead
Hall adjacent to Masley Hall.
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Space Listing
Masley 105
Masley 110
Masley 111
Masley 112
Masley 113
Masley 114
Masley116
Masley 117
Masley 118
Masley 119
Masley 201
Masley 202
Masley 203
Masley 204
Masley 205
Masley 206
Masley 210
Masley 209
Masley 208
Masley 207
Masley 211

Masley Gallery – student and invited shows
Clay Studio
Supply storage, microwave
Administrative office, Administrative Assistant 2 office
Used for Art in the Schools thru 2009 then taken back by COE
Clay Studio
Storage
Storage
Office fort Part Time Instructors
Photography Studio
Classroom
Linney Wix office
GA office
Nancy Pauly office
Laurel Lampela office
Heating Unit
Classroom
Classroom
Classroom
Classroom
Textile Arts Studio

Equipment
Textile Arts:
Looms
Printmaking:
2
Blick Master Etch 999 Model II Printing Presses
1
Blick Econo Etch Printing Press
Porcelain and Clay:
6 Shimpo Pottery Wheels
2 Cone 5 large electric kilns
2 Cone 10 small electric test kilns
1 Cone 10 miniature electric test kiln
1 Cone 10 medium electric kiln
1 Cone 10 small electric kiln
1 Pug mill
1 Cone 10 large digital kiln
1 Cone 10 large digital kiln
1 Vanho Glaze mixing Ball Mill
15 Lockerbee Pottery Wheels
1 outdoor gas kiln
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2 Shimp Pottery Wheels
1 Raku kiln
1 Slab roller
1 Extruder

Library Collections
The University Libraries (UL) system contributes to the UNM Mission by providing
high quality research sources, both in print and online, to all our students and faculty. The library
promotes use of library resources and contributes to student learning and success through an
array of services designed to reach our users wherever they are.
UL is a member of the Association of Research Libraries. In 2007/2008 University
Libraries ranked 59th out of 113 member libraries (latest available figures; See
http://chronicle.com/article/Library-Investment-Index-at/48067/).
The UL is composed of four facilities: Zimmerman Library, the education, social
sciences, and humanities library; Centennial Science and Engineering Library; Parish Business
and Economics Memorial Library; and the Fine Arts and Design Library. The UL has over 2
million volumes, 300 online databases, and 35,000 current journals. Students and faculty also
have access to the Law Library and the Health Sciences Library and Informatics Center.
Services such as the Combined Service Point in Zimmerman Library, the research
assistance desks at the Fine Arts and Design Library (and other campus libraries), Ask a
Librarian, Library Instruction, Interlibrary Loan/Library Express, 24/5 Study Facility, LibGuides,
and specific outreach programs for minority students and students with disabilities address the
needs of researchers from beginner to advanced levels. These services extend access to resources
from our own online and print collections and from other libraries. The University Libraries
system provides general and specialized help in person and remotely by subject specialists who
act as liaisons to academic departments. Liaisons manage print and electronic collections, and
provide instruction in research skills and information literacy, thereby improving students’
critical thinking abilities and promoting student success.
The library provides numerous computers and circulates laptops for student use in the
libraries. The UNM campus is wireless, providing access to UL resources from anywhere on
campus. UNM affiliated users can access licensed UL online resources from on or off campus by
using their UNM network ID.
Library Liaisons:
Subject specialist librarians act as liaisons to academic departments. They are available
for library instruction sessions, purchase suggestions, and reference help to any faculty member
or student in the liaison’s departments. Library liaisons oversee collection development for their
departments, including purchasing books and managing journal and database subscriptions. Nina
Stephenson is the liaison for Art Education in the College of Education, as well as for the
Department of Art and Art History in the College of Fine Arts.
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Research Databases
The UNM Libraries system offers over 300 specialized and cross-disciplinary research
databases, available online 24/7, to support research across the curriculum.
Among the 300+ specialized databases are several that are especially relevant to research and
teaching in Art Education:
Art Databases:
• Art Full Text (indexing and some full text, covers art and art history from 1984 to
present)
• Art Index Retrospective (indexing from 1929 to 1984)
• ArtBibliographies Modern (abstracts of journal articles, books, essays, exhibition
catalogs, and more covering the late 19th century to the present)
• Arts & Humanities Citation Index (indexes and abstracts of 1,130 leading arts &
humanities journals)
• ARTstor (a digital library of a million images in the areas of art and visual culture)
• Oxford Art Online (described in Ebook collections section)
Education Databases:
• Education Research Complete covers all educational levels from early childhood to
higher education and adult education and all aspects and topics in education, including
organizational learning, leadership, and assessment.
• ERIC, the database of the Institute of Education Sciences of the US Dept. of Education,
indexes the journal and non-journal literature in education, offering a growing collection
of full text of ERIC documents, including documents from “scholarly organizations,
professional associations, research centers, policy organizations, university presses, the
U.S. Department of Education and other federal agencies, and state and local agencies.
ERIC indexing begins in 1966.
Additional databases
• Academic Search Complete is a “scholarly, multi-disciplinary full-text database, with
more than 5,300 full-text periodicals, including 4,400 peer-reviewed journals.” Also
offers indexing and abstracts for more than 9,300 journals and 10,900 other publications
• America: History and Life provides indexing and selective full text articles on all aspects
of American history and life.
• JSTOR has full text back files of more than 1000 core scholarly journals in a variety of
humanities, business, science, and social science disciplines.
• Project Muse offers full text of nearly two dozen scholarly education journals such as
Education and Culture, The Journal of Aesthetic Education and Feminist Teacher.
• PsycInfo and PsycArticles provide indexing and abstracts of journal articles, book
chapters, books, dissertations and technical reports in psychology. Journal coverage spans
1872-present, with international material from nearly 2,000 periodicals.

Journals
It is impossible to count or list the journals that support art education due to the
proliferation of journals available through our online databases, in addition to those available as
print subscriptions. Also, art education is an interdisciplinary field that encompasses the
scholarship of artists, art historians, educators, sociologists, historians and psychologists, among
others.
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Many journals relevant to art education are now available in online format. As of
February 15, 2010, the following numbers of online journals are available on the UNM campus:
Number of online art journals, arranged by subject focus:
Architecture (90)
Arts & Crafts (35)
Fine Arts - General (61)
Gardens, Landscape Architecture & Parks (21)
Decorative Arts (51)
Drawing, Design & Illustration (3)
Painting (1)
Photography (50)
Print Media (1)
Sculpture (3)
Visual Arts - General (233)
Number of online education journals, arranged by subject focus:
Book Studies & Arts (47)
College & School Publications (45)
Education - General (340)
Education, Special Topics (214)
Educational Institutions (10)
History of Education (77)
Theory & Practice of Education (632)

Book Count
It is impossible to count all relevant books in our collection. A catalog search (performed on
February 15, 2010) for two common art education subject headings retrieved the following:
o “art - study and teaching” - 984 titles
o "arts - study and teaching" - 411 titles

Acquisitions
Art education purchases are made on various funds. Many are purchased by Nina
Stephenson with the visual arts fund, and others are purchased by Chris Desai on the education
fund. It is therefore difficult to provide budgetary information for acquisitions since there isn’t a
designated amount allocated for art education. This is complicated by the fact that many
materials are now often purchased on “shared” University Libraries acquisitions funds.
These numbers (below) give a historical perspective on funding for education and art
disciplines and may not reflect all relevant acquisitions.
Acquisitions budget for education:
Education budget for FY 2006/7 is not available
Education budget for FY 2007/8: $122,397.
Education budget for FY 2008/9: $130,515.00:
Print journals: $75,485
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Print books and eBooks (discretionary): $22,030
Electronic journals: $24,000
Electronic serials (non-periodical): $8,000
Other, including AV: $1000
Education budget for FY 2009/10 is not available.
Acquisitions budget for visual art:
Art budget for FY 2006/7: $35,662 (plus an additional allocation of $3,100 for art education).
After FY 2006/7 art education purchases were made on a general visual arts fund:
Art budget for FY 2007/8: $48, 518
Art budget for FY 2008/9: $53,056
Art budget for FY 2009/10 is not available.
Nagatani Collection
Masley Collection
Taylor Collection

Computing and Technology Resources
A Mac computer lab is reserved on a semester-by-semester basis in the College of
Education Technology Education Center for Dr. Lampela’s Digital Arts course.

Sources of Revenue
State Allocation
The State allocated Instructional and General (I&G) budget accounts for most of the
revenue expended on the Art Education Program. The Educational Specialties Department uses
this money to fund faculty and staff salaries, Part Time Instructor salaries, the Masley Gallery
Graduate Assistantship and work study student assistance for Clay courses and Masley Gallery.
This revenue also funds faculty travel, office supplies, office equipment replacement (such as
staff/faculty computers, printers and fax machines).
Course Fees
Students in most ARTE courses are assessed a course fee upon registration. Faculty
determine fee amounts based on curriculum needs and apply to the Provost’s office for approval.
Normally, the entire course fee is expended during the semester it is assessed. Courses that
utilize expensive equipment, such as Printmaking, Textile Arts, Porcelain and Clay, hold a small
percentage of each semester’s course fee in a “savings account” to accrue funds for replacement
and repair.
Non-Endowed Spending Account
Donations made to The Art Education Program are held in this account.
College or Education Allocation for Masley Gallery
The College of Education allocates funding for Masley Gallery operating expenses such
as printing, postage, refreshments and materials needed to mount exhibits.
Art Sales
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The Program receives 20% of art sales revenue from Masley Gallery.
Extramural Support
Dr. Linney Wix and the College of Education Development Office have raised $127,493
to fund “Through a Narrow Window: Friedl Dicker-Brandeis and Her Terezin Students”.
Dr. Laurel Lampela received a $4,000 UNM RAC grant in 2009 which she used to fund
travel for her research project “Ironic-Iconic: The Irony of Western Icons as Muse”. In 2008, she
received a $2,968 UNM TAS grant in to buy equipment and fund a Graduate Assistant for her
project “Using Technology with Pre-Service K-12 Art Teachers”. In 2006 she received a $3,000
UNM TAS grant to purchase equipment and fund a Graduate Assistant for a new course
“Transforming the Practice of Teaching Art Through Technology.” In 2003 she co-authored and
received a $4,270 UNM PLACE Arts-Based Service Learning Grant, College of Fine Arts, for
“Collaborative Printmaking with University and Secondary-level Students.” In 2003 she
received a $16,000 UNM Grant through a Cross-College Collaboration for the “Summer Arts
Institute for Educators.”
Impact of Program Facilities and equipment in Achieving Mission and Goals
The faculty is very satisfied with the facilities and equipment in Masley Hall.
Relation between Budget and Program’s Mission and Strategic Goals
5 Year Plan for Increase/Decrease of Resources
The faculty has saved $22,000 in the past year by conducting the student teaching on only
one semester and deleting the position of the Student Teaching Coordinator. One faculty member
has assumed the duties performed by the Student Teaching Coordinator.
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Section 8 - Program Comparisons
Regional and National Selected Peer Institutions
This section compares the Art Education Program at UNM with five other regional and
national art education programs. The University of Texas at Austin and the University of
Arizona at Tucson are the regional peer institutions reviewed here. Other selected peer
institutions include: The University of Kansas at Lawrence, the University of South Carolina at
Columbia, and the University of Iowa at Iowa City.
Firstly, we present data from the U.S. News and World Report ranking UNM in
comparison with our peer institutions in the areas of art and education since no ratings exist for
art education specifically. Secondly, we provide two tables comparing the UNM Art Education
Program with five peer institutions in terms of the degrees offered, the faculties, number of
students, and a comparison of the credit hours required for each program, which were collected
from the websites identified in this paper and from art education professors at those institutions.
Next, we describe each program that these institutions, reflect on distinctive contributions
they offer, and pose questions for us suggested by this peer review. Finally, we discuss
distinguishing characteristic and program value in the UNM art education program, such as our
studio-based classes and studio research emphasis, the use of our gallery as a teaching and
learning tool, and our varied exit opportunities for students who may choose a thesis or one of
our three examination options that we discussed in Section 1.
US News and World Report Ratings
The US News and World Report does not provide ratings for Art Education specifically
but it does rank universities in the Fine Arts and Education separately. In the category of Fine
Arts as a separate category, the University of New Mexico Fine Arts is ranked 50th while the
University of Texas at Austin is ranked 15th, the University of Iowa at Iowa City is rated 21st, the
University of Arizona at Tucson is rated 45th, the University of Kansas at Lawrence is rated 58th
and the University of South Carolina at Columbia is rated 134th. In the visual arts UNM is ranked
between Arizona and Kansas.
Overall in the category of Education the College of Education at UM is rated 103rd while
the University of Texas (Austin) was rated 7th, the University of Kansas (Lawrence) is rated 18th,
the University of Iowa (Iowa City) is rated 32nd, the University of Arizona (Tucson) is rated 71st,
and the University of South Carolina (Columbia) is rated 91st. Among these peers UNM is rated
the lowest, well below our regional peers. Neither of these rating is specifically related to the
UNM Art Education Program, which we think would compare favorably with other national and
regional programs.
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Comparison of UNM Art Education Program with Regional and National Peer Institutions
Regional (*)
and National
Peer
Institutions

Undergraduate
Degrees

Post
Bac

MA (with or without
licensure)

Ph. D.

Number of
Faculty

Number
of
Students

A. University
of Texas at
Austin (*)

BFA degree with
two options:
1) Early Childhood
to Grade 12 public
school licensure and

No

MA degree with three
options:
1) Art and Visual
Studies
2) Community and
Museum and
3) Teacher
Certification
MA in Art Education
with three options:
1) Art and Visual
Culture
2) Community and
Museums
3) Teaching
Certification
Thesis / Research
project required.

No

5 faculty:

45 UG
BFA

Program:
Visual Art
Studies +
Art Education
B. University
of Arizona at
Tucson (*)
School of Art
Program:
Art and Visual
Culture
Education
Division
C. University
of South
CarolinaColumbia

2) community-based
art education
BFA with a major in
Art Education
two options:
1)Teaching option
2) Community &
Museum option

yes

Also: Dual Major
and Minor in Art
Education
BFA in Art
Education

No

BAE
schools and
art museum
education
emphasized

No

BA in Art Education
with a K-12 license
in the College of
Education
K-6 art license for
elem. educ. majors
who minor in art
BA in Art Education
with licensure
Also: Minor in Art
Education

No

Program:
Art Education
D. University
of KansasLawrence
Program:
Visual Art
Education
E. University
of IowaIowa City
Program:
Art Education
F. University
of New
Mexico
Program:
Art Education

yes

1 full prof.
1 assoc. prof.
1 assist. prof.
1 instructor
1lecturer
2 Ph.D.
options
1) Art
History and
Education,
2) Art and
Visual
Culture
Education
Track

68 UG
BFA

3 full prof.
2 assist prof.

(2/3
teaching:
1/3 in
comm./
museum
option)

No

MA in Art Education
(in the School of Art
and Art History)

Ph.D. in Art
Education
in the
College of
Education

2 assoc. prof.

no

3 faculty:

MA
with licensure
MA
without licensure

Total:
75

5 faculty:

1) MAT (Masters in
Teaching)
in Art Education
with examination
2) IMA
(Interdisciplinary
Masters in Arts) with
a major in Art
Education
MA in Art Education
(Concentration in art
museum education
available)

No

30 MA

7 faculty:
1 full prof.
1 assoc. prof.
2 assist. prof.
1adjuct prof.
with MAT
2 instructors
with a MFA
and a MAE
3 faculty:
2 assoc. prof.
1 instructor
(Ph.D.)
2 faculty:

26 MA
4 PhD
Total:
98
NA

35 UG
20 MA
Total:
55
30 UG
7 MA
7 Ph.D.
Total:
44

1 full prof.
2 assoc prof.

43
declared
UG
majors
38 MA
Total:
81
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Number of Students and Faculty – The total number of students at UNM is the second
largest among all of the selected peer and regional institutions. Only the University of Arizona at
Tuscon has more. The chart above shows that UNM has about the same number of declared
Undergraduate Majors and masters students as UT-Austin, one of our regional peer institutions,
however we have 3 permanent faculty in comparison to the 5 permanent faculty at UT-Austin.
Among our peer institutions we have fewer faculty than three of the institutions, the same
number as two of them and one more than one institution.
Teaching, Community and Museum Studies- There are commonly three options in
undergraduate and graduate studies in the peer institutions: (1) teaching licensure, (2)
community-based art education, and (3) museum studies. All institutions offer a teaching option
with licensure at the undergraduate and graduate levels as we do. Three of our peer institutions
(Arizona, Texas, and Kansas) combine community-based art education and/or museums studies
art education into a combined option. Only Arizona offers an option to focus on “art and visual
culture,” which is an art history emphasis. Only South Carolina offers an “interdisciplinary
masters in arts,” which focuses on common relationships among all the arts.
The faculty would like to consider adding the community-based and museum studies
option to our program in conjunction with other colleges offering similar degrees or studies (such
as CFA and CAS). We feel we have the capacity to handle this expansion with the current
faculty since each faculty member is currently working in museums and other community-based
locations, as described in section one. Each professor also has a background in image
interpretation based in various aesthetic perspectives and Dr. Pauly has a minor in art history.
BFA Degree Option - Four of the five peer institutions offer a BFA degree with licensure,
which we do not offer. Four of the five peer institutions offer a BFA to qualified students without
licensure as UNM offers in the College of Fine Arts. Several Art Education Programs offer
programs in both the College of Education and College of Art, such as the University of Iowa.
The BFA is regarded as a more comprehensive and competitive degree. Our faculty has
requested conversations about adding a BFA and MFA with licensure with the College of Fine
Arts. The deans of both colleges have had conversations and are forming a committee to pursue
this option at this time.
Post-Bac Licensure Option- Only Arizona and UNM offer the Post-Baccalaureate
teaching licensure option. This is a program best suited to students who already have a master’s
degree or those who do not desire a master’s degree. Very few students elect this option but a
few students with MFA degrees have selected it.
Doctorate Degree- Two of the five peers institutions (Arizona and Iowa) offer a Ph.D.
degree. A professor from the University of Arizona emailed Dr. Pauly to say that their Ph.D. was
quite new and popular.
The faculty has strongly advocated for a Ph.D. in Art Education at UNM for 8 years.
Twelve students have expressed a strong desire in pursuing a Ph.D. degree at UNM in the last
few years and 6 of those students are pursuing Ph.D. degrees elsewhere at this time. The current
faculty has submitted proposals to the COE to pursue a Ph.D. degree but they were denied based
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on lack resources. The three faculty members believe that we could accommodate 3-5 Ph.D.
candidates without additional resources.
The faculty would also like to consider offering an Art Education concentration to Ph.D.
degrees that already exist in the college or university, such as the Ph.D. in Teacher Education, a
degree that two art education MA graduates selected when none existed in art education. The
University of Arizona has a Ph.D. in Art History and Education. Two of our graduates are
enrolled in Arizona. The faculty would like to have conversations with the College of Fine Arts
about the possibility of offering Ph.D. in art history and education that might appeal to
candidates hoping to work in museum education. Many of our students have enjoyed work/study
internships at the Albuquerque Museum in the education department. One museum educator at a
museum in Santa Fe approached us about acquiring a Ph.D. in art education.
Lecture Series- The University of Texas at Austin offers lectures and conferences as a
part of their student offerings. We would like to invite art educators to lecture to enrich ours
students’ experiences. Four art educators have lectured to our students in the past 5 years without
compensation. Our department was able to provide funds for air travel to Dr. Masami Toku from
California. Two professors were offered accommodations with one of the professors and two
well-known art education professors were funded by other sources to visit campus this year. All
four gave presentations without compensation. We have course fees for art materials but none of
that money can be used for speakers.
Art Education Undergraduate Credit Comparisons Among Peer Institutions
Required Credits Degree Visual Art Art
Core
Total
Studio
Education
University
number
Undergraduate
and Art
and General Requirements of credits
Degrees
History
Education
Credits
Univ. of TexasBFA
57 cr.
30
33
129
Austin
Univ. Arizona at
BFA
48 cr.
45 cr. (18
36
129
Tucson
ARE + 27
COE)
Univ. of South
BFA
60 cr.
37 cr.
35-45
133-143
CarolinaColumbia
Univ. of KansasBAE
63 cr.
53 (32 + 21)
40
156
Lawrence (KU)
fifth year
studies)
Univ. of IowaBA
42 cr.
50
36 (minimum)
128
Iowa City
Univ. of IowaBFA
62 cr.
50
36
148
Iowa City
Univ. of New
BAED 45 cr. (33
33
60 (38 credits
129
Mexico
ARTS +
UNM Core +
12 ARTH)
state required
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The University of New Mexico requires 60 liberal arts credits for art education majors,
which is between 14-24 more liberal arts credits hours than is required at any of our peer
institutions. Of those 38 credits are core university requirements and the rest are required for
state licensure. All of our peer institutions require many more credits in the major of art and art
history as well as general education coursework than UNM does.
The faculty would like to offer our student teachers more credits during their student
teaching as the other peer institutions do but we are restricted by the cap placed on our degree
and the cap of 36 credits authorized for state licensure. Perhaps this cap could be shifted if our
students could take Education Psychology 303/503 as a social science requirement and EDUC
438: Teaching Reading in the Content Area instead of our only general elective.
Art Education Masters’ Credit Comparisons Among Peer Institutions
Required Credits Degree Studio Art
Art Education and Core
and Art
General
University
Masters Degrees
History
Education
Requirements
Univ. of South
MAT
15-24
30 graduate cr. + 6Carolina+
15 in educ.
Columbia
36-45 credits
Univ. of South
IMA 33 grad credits
Carolinawithout license
Columbia
Univ. of KansasMA + 63 cr.
53
43
Lawrence (KU)
license
Univ. of New
MA + 36 (Usually
51 (33 MA + 18
54 (UG
Mexico
license UG degree)
educ.)
Degree)
Univ. of New
MA
33 credits
Mexico
without license

Total
number
of credits

159
141

The credits required in the UNM Master’s degree with licensure and without licensure
seem comparable with other peer institutions with the exception of the University of Kansas.
A.
Regional and Peer Institution: University of Texas – Austin
http://www.finearts.utexas.edu/aah/visual_art_studies/undergraduate_program.cfm
The University of Texas at Austin offers undergraduate and graduate degrees in Visual
Art Studies + Art Education, which is one of four programs within the Department of Art and
Art History. (The other programs include Studio Art, Art History, Design, and Special Programs,
which include lecture series and conferences offered in each of the four programs.)
For the academic year 2009-10 the Department reported that the Art Education/ Visual
Studies Program consisted of 5 faculty members who serve 45 undergraduate students and 30
graduate students. The faculty consists of one professor who is the graduate advisor, one
associate professor who specializes in community-based art education, one assistant professor
who specializes in museum education, one assistant instructor with an expertise in curriculum
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and instruction, and one lecturer with an MFA degree who is the Coordinator of Student Field
Experiences.
The Visual Art Studies Program offers a BFA degree with teaching licensure to teach
early childhood (EC) through grade twelve in public school licensure or a community-based art
education option. “The major in visual art studies is a pre-professional academic program
recommended for students seeking teacher certification in art. The program, however, is also
appropriate for students planning to pursue graduate training for visual arts careers in areas such
as community art development, museum education, and art therapy.” (quote from website above)
The Bachelor of Fine Arts in Visual Art Studies degree features 33 hours of general
education requirement, 6 hours fine art courses, 12 hours art history, 27 hours of studio art
beyond the four prerequisite core foundation courses (12 hours), for a total of 39 studio art hours.
Additionally, for Option 1: Art Teacher Certification, 18 hours of education and 12 hours of
visual art studies courses are required for a total of 30 credits. For Option 2: Community-Based
Art Education, 30 hours of visual art studies courses are required. Total degree hours are 120.
The BFA in Visual Art Studies may be taken as a four-year degree in which students take 15
credits each semester and 6 credits during two summers of their sophomore and junior years.
The Community Art Program Administration (CAPA) undergraduate option is designed
for students who wish to teach and work in art and cultural establishments in communities. The
coursework entails an exploration of CAPA histories, concepts, theories, studio art production
processes, case studies, sites, audiences, and exemplary professional practices. The CAPA option
facilitates expertise on how to conduct meaningful art programming for children and adults
within the community. Furthermore, students gain experiential knowledge in the processes and
values of service and service learning within communities. In preparing students for successful
careers, they are placed in internship programs in well-recognized community art programs,
cultural establishments, youth and adult development programs, for-profit and nonprofit art
organizations, and local, State, and Federal art agencies. As interns, students acquire
fundamental knowledge and skills needed to review and improve existing community art
programs and organizations, they of conceiving, developing, and implementing for-profit and
nonprofit art/art education initiatives in the community. During their internships, students learn
about fundraising and arts management from practicing professionals. As a result of their
experiences in this option, students develop personal teaching and community service
philosophies, which they include in their professional portfolio. In addition, students develop an
informed statement about the role of art, artists, and art educators in promoting engaged
citizenship and community development. Also, students document their field activities,
internship experiences, studio art production, and model CAPA projects.
The Visual Art Studies Program at the UT Austin also offers an MA degree with three
options: School Focus, Museum Education Focus and Community-based Focus. The Master of
Arts in Art Education is a thirty–six (36) credit hour program of study. All students in this M.A.
program complete required courses, write a thesis proposal and thesis under the direction of a
thesis committee. Fellowships, teaching assistantships, grants and loans are available to qualified
students.
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Reflections about UT-Austin
The Visual Art Studies + Art Education Program offers an interesting option in
community-based art education that the faculty may wish to consider adding to our program. It is
noteworthy that students learn about fundraising and arts management from practicing
professionals. The MA program requires a thesis. Considerable funding opportunities are
available to qualified students. The undergraduate degree at UT Austin does not seem to offer a
course in elementary education methods or an elementary practicum as we do at UNM.
B.
Regional and Peer Institution- University of Arizona- Tucson, AZ
http://web.cfa.arizona.edu/arted/undergrad.html#u_teachopt
http://www.cfa.arizona.edu/arted/undergrad.html
The Division of Art and Visual Culture Education in the School of Art at the University
of Arizona “offers a comprehensive approach to learning about art, visual culture, and education
that prepares students as excellent teachers, effective community collaborators, and future
leaders. Majors can choose one of two strands: the teaching option and the community and
museums option. Graduates of the teaching option are qualified to teach art to K-12 students in
Arizona, as well as in most states across the USA. Graduates of the community and museums
option prepare for jobs in galleries, museums, and other arts-based community settings.”
“This major is designed for artists who plan to teach. In addition to studio art and design
courses, majors study methods and concepts of teaching art. Incoming students are admitted into
the BA program. After completing foundation courses, students may apply to move into the BFA
program. A portfolio of their work and a research paper are part of the process. Students must
also be admitted to the College of Education for upper-division course work. Graduates qualify
for the K-12 art specialist endorsement on an Arizona secondary teaching certificate”.
Undergraduate Degree Options: The Division of Art and Visual Culture Education offers
three undergraduate degree paths: 1) Bachelor of Fine Arts (B.F.A.) with a major in Art
Education with options in teaching, community or museum work; 2) a Dual Major: B.F.A. with
a major in Art Education and B.F.A. with a major in Studio (this option requires 11 courses
above the B.F.A. in Art Education); or 3) A MINOR in Art Education (18 units in Art and Visual
Culture Education). Post-baccalaureate certification and graduate degrees are also available.
Coursework for certification comprises 18 units of art and visual culture education coursework,
plus required College of Education coursework and the student teaching practicum. Graduates
qualify for the K-12 Art Specialist Endorsement.
Students in all programs must maintain a minimum 2.5 GPA and demonstrate utmost
professionalism described in their “Fitness to Teach Criteria,” which includes academic
achievement, personal and professional demeanor, cultural and social attitudes and behaviors,
and cognitive dispositions. Students in the Teaching Option are required to maintain a minimum
3.0 grade-point average in art education and education courses.
Masters- The Division offers a Master of Arts degree in Art Education with three options.
Students may pursue an M.A. with a concentration in research, in community and museums, or,
for students interested in certification to teach in public schools but not currently certified, the
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M.A. plus certification. The graduate program is intended to meet the needs of students who
wish advanced professional understanding within the field of Art and Visual Culture Education.
Teaching Experiences in the Field- Student teaching occurs all day in a middle school or
high school for one semester. Students do not do elementary student teaching but they are
required to teach in the Saturday art classes called Wildcat Art.
Wildcat Saturday Art Classes- The Wildcat Art Program is organized by one assistant
professor, one doctorial student, and one MA student (who is also currently employed as an art
teacher). They supervise 13 undergraduate pre-service teachers in the Spring Semester of 2010.
The website states: “Our curriculum includes experiences in movement and contemporary dance;
narrative and storytelling; collographic printing; cyanotype photography; post-modern
architecture; clay; stop-frame animation, and other art-making processes. Themes and issues we
will explore include personal geographies; diversity; our desert environment and sustainability;
community; collaboration; and identity! We’ll visit both the Arizona State Museum and the
Center for Creative Photography, too (and be visited by local artists)!”
“Wildcat Art classes are structured to encourage students to explore ideas and issues
through contemporary (digital media, installation, performance) and traditional art media &
practices (drawing, painting, photography, sculpture, design). Experiences are designed
specifically for students at each age/grade level from kindergarten through adolescence (K-12).
Classes are taught by advanced and graduate art & visual culture education students, in
collaboration with art & visual culture education faculty. The cost is $90. Partial scholarships are
available to families with documented financial need. There is a multiple student discount, too.
Classes run every Saturday from 9:30am – 12:00 noon and are held in the School of Art
Building on the University of Arizona campus. Our annual exhibition is held at the University of
Arizona Union Gallery, and culminates in a closing reception for students and their families.”
http://www.cfa.arizona.edu/wildcatart/
Options for the M.A. Degree: Three options are available to students seeking the M.A. Degree:
Option A: M.A. in Art Education, Art and Visual Culture Studies
Option B: M.A. in Art Education, Community and Museums
Option C: M.A. in Art Education, Certification
Thesis/ Research Project: The University of Arizona requires that students form a Thesis/
Research Project committee upon completion of a maximum of 24 units of course work. The
committee, chaired by the student's major professor, must include at least two faculty members
from art and visual culture education (the major professor and one other faculty member). A
third faculty member may be drawn from the art and visual culture education faculty or from
other areas of the School of Art or the University, as appropriate to the thesis/ research project
topic. Each student must discuss his/her committee choices with the major professor. The
purpose of the thesis/project committee is to direct research, writing, and defense of the thesis/
research project as well as course work leading towards the M.A. degree. The requirement to
form a thesis committee at the mid-point of the Master's Program signals an evaluation of a
student's performance. The failure to find faculty willing to serve on the thesis/ project
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committee and/ or a recommendation of termination from the program from the Graduate
Committee in Art and Visual Culture Education, that reviews student progress with the major
professor, will result in an administrative drop from the program.
Thesis/ Research Project Guidelines: The thesis or research project must adhere to certain
guidelines. These include a proposal approved by all members of the student's Thesis or
Research Project committee, the written thesis or research project, and an oral examination
defending the thesis or research project. Please consult the Graduate College’s “Degree
Certification” links to follow university requirements. An oral examination defending the thesis
or major project is required.
The Ph.D. Program- Two Ph.D. programs are offered in Art and Visual Culture
Education or a Ph.D. in Art History and Education. The Ph.D. track in Art and Visual Culture
Education prepares artist/teacher/researchers who contribute to the research, creative scholarship,
knowledge, theory, and practice of art and visual culture education in university, school,
museum, community, or other arts leadership positions. The program is focused on
contemporary intersections of art, visual culture, and education in all settings. The faculty of the
Division of Art and Visual Culture Education are dedicated to the development of well-prepared
scholars in the field, and foster a culture of research and inquiry, professional development, and
community within the program. Fifty-four units beyond the M.A. degree (a total of 84 beyond
the B.A.) are required to complete the Doctor of Philosophy Degree in Art History and
Education including 18 units of dissertation research and 36 units of coursework. Candidates are
expected to complete a master’s degree before entering the Ph.D. program.
Reflections about UA- Tucson
The University of Arizona at Tucson has a large, comprehensive and innovative program.
Visual Culture plays a prominent role in the conceptualization of this program. As noted above,
they offer a Saturday Art Program such as the Saturday Art for Kids (SAK) that once existed at
UNM. This program is supported by doctorial graduate students, once teachers themselves, who
assist the professor. They guide the undergraduates who are the teaching in this Saturday art
program. There is significant support in terms of graduate assistantships to deliver this
community-based program. We have considered reinstating the SAK program but have not
found a funding source. It is also noteworthy that this program is done instead of elementary
school student teaching.
The two doctorial programs are very interesting. The faculty would like to discuss with
CFA if there might be ways to consider a Doctor of Philosophy in Art History and Education at
UNM.
The UA has program options with the BFA and MA degrees in Community and
Museums that the faculty finds interesting and worthy of investigation at UNM.
C.
Peer Institution- University of South Carolina at Columbia
http://www.cas.sc.edu/art/arteducation.html
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The Art Education Program at the University of South Carolina is located in the Art
Department within the College of Arts and Sciences. They offer a BFA in art education for
undergraduates seeking licensure and an MAT for graduate students seeking certification. The
Masters of Arts and the Interdisciplinary Master of Arts (IMA) are designed for certified teachers
and others who wish to obtain advanced degrees.
Undergraduates fulfill 35-45 hours in general education requirements, 37 hours in teacher
certification requirements, and 60 hours in art and art history requirements. The M.A.T. degree
in art education is designed for initial teacher certification in art education (K-12) and requires a
minimum of 30 semester hours of graduate course work, 6 to 15 hours in professional education,
and 15 to 24 hours in the teaching content area. Each candidate must successfully complete a
comprehensive examination.
The Interdisciplinary Master of Arts degree with a major in art education is designed for
college graduates who already hold a professional certificate in art or who are academically
certifiable by virtue of course work previously earned. Upon completion of the I.M.A. degree
program, recipients will be eligible for a South Carolina Class I certificate in art. Major emphasis
in this program is placed on course work in the teaching area. The I.M.A. degree requires 33
hours of graduate-level course work with 9 credits in professional education, 21 credits in art and
art education, and 3 credits in an elective course that addresses current issues and concerns of
teachers. Candidates must also pass a written comprehensive examination.
Reflection about the University of South Carolina’s program- The Interdisciplinary
Master of Arts Degree was not found at other locations in this study.
D.

Peer Institution- University of Kansas- Lawrence
Emphasis on Museum Education: The University of Kansas offers both an undergraduate
and master’s degree with a teacher licensure in art education. “The bachelors in art education
(BAE) program offers preparation for providing educational services in public schools, arts
agencies, art museums, senior centers, recreation centers and other venues. Integral to all
programs of study is an emphasis on art museum education. The undergraduate program includes
methods courses that entail the use of the art museum in public school art education. At the
graduate level, students can concentrate their course work in art museum education. The Study
Abroad program, available to undergraduate and graduate students alike, offers invaluable firsthand experience in European art museums. For the bachelors in art education (BAE) Visual Arts
undergraduate students complete 63 hours in design visual art and art history, 32 hours in teacher
education, 40 hours in general studies and a fifth year studies (21 cr.) that included elementary
student teaching (6 credits) and special education course (3 credits) in the fall and an internship
(9 credits) and govern and org of schools (3 credits). For the MA plus licensure students
complete 63 hours in design visual art and art history, 43 hours in general students and 53 hours
in teacher education (including art museums in schools (3 cr.), student teaching (6 cr.) and
internship (9 cr.).”
http://art.ku.edu/~art/programs/visual_art_education/pdf/MA%20VAE%20GLP%20chklist.pdf
Reflection on the University of Kansas- The emphasis on museum education here is
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noteworthy.
E.
Peer Institution- University of Iowa at Iowa City
Art Education Program Home: http://www.education.uiowa.edu/arted/
College of Education: http://www.education.uiowa.edu/arted/programs/index.html
School or Art and Art History:
http://www.uiowa.edu/~artlearn/programs/index.html
The Art Education Program at the University of Iowa offers two undergraduate degrees
(BA or BFA with K-12 licensure), a Masters of Arts in Art Education, and a Ph.D. in Art
Education. The faculty members include a full professor and an associate professor. The
undergraduate degree and Ph.D. are granted by the College of Education but the MA is awarded
by the School of Art and Art History. They offer an endorsement for elementary teachers who
add a minor in art and they are considering the addition of a middle school endorsement.
According to one of their professors they serve 30 undergraduate,7 MA, and 7 PhD students.
Their website states: “The Art Education Program requires a broad foundation of the
formal traditions in studio art as well as substantive knowledge in art history, set along side art
teacher certification course work. Undergraduate students in Art Education concentrate in studio
art accomplishing the B.A. or B.F.A degrees in The School of Art and Art History, The College
of Liberal Arts and Sciences. Students pursue a broad-based knowledge in at least four areas of
studio art. Students with proven abilities may transfer into the B.F.A. program, accomplishing
along side the degree, Art Teacher Licensure K-12. Application for such transfer normally
should be made early in the junior year. B.F.A. students may select an emphasis in ceramics,
design, drawing, intermedia and video art, metalsmithing and jewelry, painting, photography,
printmaking, or sculpture.”
“We prepare artists as teachers of art in elementary schools, middle schools, secondary
schools, community settings and four-year colleges. We also produce scholars in art education,
and supervisors of art in community settings, museums, state departments of education and
school systems. Our rigorous programs provide graduate and undergraduate students with an
opportunity to continue inquiry and creative work in art history, education, community arts, and
studio praxis.”
“The art education area has established one of the nation's most extensive pre-service
teaching programs. Students conduct case studies of individuals making and responding to art,
observe in art classrooms, teach in a Saturday children's workshop, and participate in artist-inresidence programs in secondary schools. M.A. and Ph.D. students in art education draw on
resources in American studies, anthropology, sociology, and the program in literature, science,
and the arts to prepare for positions as teachers in museums, colleges or universities, or as art
administrators.”
Undergraduate students seeking a BA earn at least 42 credits in art and art history, 70
credits in non-art courses as well as courses in general education and art education. Students
seeking a BFA must take 62 credits in art studio and art history coursework.
The University of Iowa offers courses with various credits such as the following:
7S:190 Orientation to Secondary Education
1 sh.
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7S:195 Teaching Reading in Secondary Content Areas
1 sh.
7S:171 Secondary Classroom Management2 sh.
1E:196 Art Learning
3 sh.
7P:075 Educational Psychology & Measurement
3 sh.
7S:100 Foundations in Education Semester 1
3 sh.
7E/S:102 Technology in the Classroom
2 sh.
1E:198 Art Education Studio Semester 2
4 sh.
7F:180 Human Relations for Classroom Teaching Sem. 2
3 sh.
7U:100 Foundations of Special Education Semester 2
3 sh.
7E:143/1E:143 Composing Art Workshop (Saturday Art For Kids)
4 sh.
7S:090 Introduction and Practicum: Art Semester 2
2 sh.
7S:105 Secondary Methods Art: Art Education and The Culture of Adolescents 4 sh.
Professional Semester (Second Semester: Senior Year)
7E:192
Special Area Student Tch (Elem School)
6 sh.
7S:191
Observation & Lab Practice in Sec School
6 sh.
7S:187
Seminar: Curriculum & Student Teaching
3 sh.
Successful Completion of the Art Education Program Includes a Final Web Page Portfolio.
The M.A. in art education at the University of Iowa requires a minimum of 38 s.h. of
graduate credit. The plan of study includes: a total of 18 s.h. in studio art and art history (either
12 s.h. of studio art and 6 s.h. of art history, or 12 s.h. of art history and 6 s.h. of studio art); a
total of 8 s.h. in 07S:367 Seminar: Current Issues in Art Education; and a total of 12 s.h. in
additional course work, specified after the student begins the program. M.A. students also must
complete a thesis.
The Ph.D. Program- The Ph.D. program emphasizes the role of productive imagination
(idiosyncratic meaning, intentional symbolization and artistic causality) in creating, criticizing,
and transforming human understanding. The program’s three themes are: 1) Contexts for Visual
Arts Research: visual arts as a culturally grounded area of artistic and educational inquiry, 2)
Visual Art Making Practice Philosophy: the philosophical underpinnings of art making as a
theoretical area of inquiry and cultural critique, and 3) Visual Art Making Research Practices: a
range of strategies and approaches to planning and carrying out visual arts research. The Ph.D. in
art education requires at least 60 s.h. of graduate credit beyond the M.A.. including at least: 15
s.h. in the School of Art and Art History; 15 s.h. in art education seminars (07S:367); 15 s.h. in a
related area (e.g., aesthetics, anthropology, higher education, early childhood education,
psychology, sociology, women's studies, philosophy, etc); and, 15 s.h. in thesis and tool courses.
The College of Education requires students in all of its doctoral programs to demonstrate
proficiency in both qualitative and quantitative research methodologies. We require five courses
in research methodology for all doctoral students, with three courses in either quantitative or
qualitative research and two courses in the other area. Within this structure, departments and
programs have great flexibility to set more specific requirements.
Saturday Art Classes- The Saturday classes at the University of Iowa are offered for 8
weeks each semester. Students meet with a professor during the week to plan and discuss issues
related to elementary art education and then for 8 Saturday mornings they teach children in the
community ages 4-12. Their classes are built around themes like graphic novels, underwater
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adventures, superheroes, or fashion design. Each class has between 10 and 12 students.
Elementary Ed. students circulate as helpers in order to get credit for their Methods and
Materials Art class and also to observe children making art. Pre-service teachers sign up for a
course (7E:143 Art Teaching and Learning), which meets on Mondays from 8:30, -10:20 and
they must attend the Saturday class from 9:00 – 12:00.
Reflection on the University of Iowa Program: The University of Iowa offers both the BA
and BFA and Ph.D. through both the College of Education and the MA through the School of
Art and Art History. The faculty is interested in finding ways to work with other colleges on
programs of mutual interest. They offer a Saturday art class that is supervised by a full professor
who conducts an undergraduate class on Mondays and a Saturday class for kids.
Reflections and Recommendations based on this Regional and National Peer Review
1.
BFA Degrees- Most peer institutions offer the BFA degree to qualified students.
Currently UNM students must select either the BA in Art Education with licensure or they must
finish a BAFA or BFA in the College of Fine Arts and then complete the post-bac requirements
for licensure in the Art Education Program. Would it be possible for capable students at UNM to
complete a BFA degree with licensure in both the CFA and the Art Education Program? This
degree might be offered through the College of Fine Arts. The University of Iowa offers some of
their degrees through the College of Education and other degrees through the College of Fine
Arts.
2.
Museum Studies or Community-based Art Education Options: Several peer institutions
offer options for students to focus on art museum studies or community-based art education in
their art education programs. The UNM Art Education Program could offer undergraduate or
graduate options directed toward a concentration in courses and fieldwork in art museum studies
or community-based art education. Since New Mexico is known for the arts and many museums
are located here, perhaps we could offer a certificate in art museum education and administration
in conjunction with the College of Fine Arts or Museum Studies. Several students currently
participate in internships in museums and community-based art facilities.
3.
Saturday Art For Kids Programs- Both the University of Arizona and Iowa offer Saturday
art classes for students in the community. Dr. Lampela and a graduate student are exploring the
possibility of offering a Saturday Art for Kids (SAK) again at UNM. Dr. Lampela’s research in
various parts of the country and this research of peer institutions have revealed that a faculty
member should be dedicated to that program. UNM Art Education offered Saturday Art for Kids
(SAK) and Summer Art for Kids in the 1970s, 1980s and 1990s. Programs charge about $90.00
for 8 weeks of classes.
The UNM Music program offers UNM Prep School on Saturdays during the school year
and during the summer. The UNM Music program charges $105.00 per class per semester for
children older than 2 ½ years old. They pay instructors $50.00 per hour. Instructors include
UNM students and area professionals. UNM music students are required to provide some
classes as a part of their teacher education program. Two staff members administer the Music
program with faculty participation.
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The faculty believe that these new directions would be possible given our current
resources. We anticipate that only a few students will elect these new options but we have felt
the need to offer those students interested in museums or community venues additional support.
Distinctive contributions and other indicators UNM Art Education Program Value
None of the websites of peer institutions mentioned the following emphasizes present in
the UNM Art Education Program: 1) the faculty and student studio research emphasis, 2) the
emphasis on artmaking within courses most classes as a learning tool, 3) courses similar to the
ARTE 430/530: Studio Art in the Schools, 4) the use of a gallery as a teaching, learning, and
research tool, and 5) various exit opportunities for students such as a thesis or our three
examination options that we discussed in Section 1.

70

Section 9 - Future Directions
The Art Education Program faculty are committed to four broad areas for future growth.
These include recruitment; collaborating with the Art and Art History Department to create
licensure possibilities for BFA and MFA students and to strengthen the licensure program;
developing community connections; and other initiatives in the Art Education Program. Within
these areas, faculty have outlined the following goals.
Recruitment
Art Education Program faculty are committed to recruiting students into the Art Education
Program. Toward that end, they have met two goals:
• In 2010, faculty created and disseminated a UNM Art Education Program MA Procedures
Manual. They distributed the manual to graduate students in hard copy at fall semester Graduate
Student Orientation and made it available as a PDF file on the website.
• In 2009, faculty created a brochure about the Art Education Program. This brochure is given to
new graduate students who attend the College of Education Graduate Student Welcome Event
and is distributed to interested undergraduate, post-baccalaureate, and other graduate students.
Ongoing and future recruitment goals include the following:
• Create an advertisement highlighting the graduate degree program and the unique focus on
supporting areas of investigation for graduate research including Studio Research, Curricular
Research and Theoretical Research. The advertisement will also highlight the Studio Art in the
Schools courses offered through the Art Education Program that demonstrate to pre-service
teachers ways to teach various art methods at the K-12 levels. Faculty plan to submit the
advertisement to the NAEA News, the newspaper of the National Art Education Association. A
one-eighth page ad costs less than $400.
• Offer high school students interested in majoring in art education opportunities to visit classes
at UNM.
• Co-author an article about the studio focus and diverse aesthetic approaches to teaching in the
Art Education Program.
Collaborations with the College of Fine Arts
Art Education faculty are interested in collaborating with the Department of Art and Art History
(AAH) and understand that AAH is interested in creating licensure opportunities for its students.
Faculty understand that arrangements for collaborating with AAH are being made at an upper
administrative level.
• In partnership with the Department of Art and Art History, work to create two new degree
combinations: BFA plus licensure and MFA plus licensure. The collaborations promise to offer
new opportunities for BFA and MFA students and strengthen art education’s licensure program.
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• Create a new teaching license endorsement for students interested in teaching digital arts at the
secondary level, grades 6-12. This may attract BFA, MFA,BAED-Art Education, and MA Art
Education students. This 6-12 Digital Arts endorsement would meet the needs of the booming
digital media and film industry in the state.
Other possible campus collaborations include the following:
• Discuss working as part of an interdisciplinary team with faculty from College of Fine Arts and
College of Arts and Sciences (specifically anthropology) to construct a museum education
program.
• Explore the possibilities of affiliated doctorate programs in Teacher Education, Art History, or
Special Education.
Community Connections
Art Education faculty and students engage with the community in a variety of ways.
Faculty place students in practica at both secondary and elementary schools; an elementary
outreach program is up and running at the La Mesa Presbyterian Arts Academy and La Mesa
Elementary School; faculty place students in service learning situations in three community art
studios (OFFCenter Community Art Studio, Artstreet, Very Special Arts VSA-NM).
Additionally, faculty hope to explore the following ways to engage more fully with the
community:
• Explore the possibility of a Summer Institute for Teachers focused on teaching about the work
of contemporary American Indian artists showcasing digital films made by American Indian
youth at La Placitas, a community-based organization located in the South Valley serving youth
challenged by incarceration, gangs or post-traumatic stress.
• Reinstate the Saturday Art for Kids (SAK) Program that was active in the Art Education
Program for over 20 years. The program would need either another instructor line or Ph.D.
students in Art Education to run the SAK program. Students teaching through the SAK Program
could fulfill additional hours of practicum by teaching in the Saturday program.
• Develop a life-long learning track through studio production courses. This track would attract
individuals wishing to take Art Education studio classes for enrichment and enjoyment. Target
audiences would include UNM faculty, UNM staff, UNM alumni, and preK-12 teachers and
others in the greater Albuquerque/Bernalillo county community. Masley Hall, named for UNM’s
first art educator, Alexander Masley, was designed specifically for Art Education with a studio
focus.
• To promote a life-long learning track, create a brochure advertising the track and the
accompanying art education classes for faculty, staff, alumni, and community members. The
target audiences would be able to register for the Studio Art in the Schools classes in
Bookmaking, Printmaking, Painting/Collage, Clay, Textile Arts, and Digital Arts.
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• Explore the possibility of working more closely with the Arts in Medicine program at UNM
Hospital.
Initiatives within the Art Education Program
• Re-examine and update the MA in Art Education curriculum (with or without licensure) that
was last updated in 2005.
• Develop transcripted concentrations in the MA degree, e.g., community art education and/or
museum education.
• Explore the possibility of developing a Ph.D. in Art Education with concentrations in Visual
Culture and Diversity, Arts Leadership, and Art Therapy. UNM is the flagship university for
graduate education in the state of New Mexico and the only university in the state offering art
education. Universities in Arizona and Texas offer doctoral degree programs in art education,
indicating a demand for the terminal degree in the southwest. There is no masters or Ph.D. in art
education in Colorado. Over the past nine years at least 12 people have indicated serious interest
in pursuing a doctoral degree in art education at UNM. Five of the 12 have enrolled in other
Ph.D. degree programs with a focus on art education. With the passage of the Fine Arts
Education Act and the growth in the digital media and film industry in the state of New Mexico,
the Art Education Program envisions that there will be a demand for a terminal degree in art
education. In addition, as mentioned previously in this program review, New Mexico is second
in the nation for the largest number of working artists per capita and the city of Santa Fe has the
largest number of working artists per capita in the nation. A few individuals interested in
museum education have inquired about our Ph.D.
Strengths of the Program
The Art Education Program is strong in several areas. It offers solid art education
programming and community outreach to the university, the preK-12 school districts, the
community, and the state of New Mexico. Strengths were already outlined in the ‘Five Defining
Characteristics of the Art Education Program’ in Section 1. Here we would like to expand on
those and include additional strengths of the program:
•

Very strong preK-12 Visual Art Licensure Program – Our Program is the only one in the
state that offers degrees in Art Education and teacher preparation in art that meets the
needs of the state. Funding for elementary art education is secure through the Fine Arts
Education Act.

•

The Art Education Program offers a unique studio art making approach based on the
ideas flowing from art education research and practice that supports students as artists,
teachers and researchers. Art education studio courses have attained prominence on
campus and we have heard from many current and former students that they feel
supported as artists, teachers, and researchers.

•

A studio art class in digital arts helps not only our own degree students but also other
students throughout the university understand how to teach digital arts.
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•

Masley Art Gallery offers students and members of surrounding communities unique
opportunities to experience art on campus (see page 14).

•

All three full time faculty are active in research, teaching, and service. Together they
have published three books related to art and art education, authored over 40 refereed
articles, presented over 75 national and state juried presentations, and exhibited work in
over 40 juried and invitational art exhibitions over the last nine years.

•

All full time faculty are involved and involve students in community outreach.

Challenges for the Program/ Questions for Reviewers
Faculty continue to explore areas of challenge and concern. There is student interest in a Ph.D.
program in art education at UNM. Faculty are interested and would like reviewer input on this
issue. Faculty have formulated some of what they perceive as challenges or concerns into
questions for the reviewers.
Question 1: With respect to students who wish to continue their graduate study at the PhD level,
what are the advantages and possibilities of having a PhD degree in Art Education at UNM at
this time? If a PhD program is not instituted in Art Education, how do we best serve students
who desire a PhD with an art/art education connection?
Question 2: At this time, we offer a very flexible MA (without licensure) degree. What are
advantages and disadvantages of adding transcripted concentrations to the MA degree? On the
flipside, what are the advantages and disadvantages of leaving the degree flexible and working
individually with students to develop their area of focus within the degree program?
Question 3: In what ways can we strengthen the teacher licensure program? Do you see a need
for re-structuring the licensure curriculum? If so, in what ways?
Question 4: Given the strengths and challenges of the Art Education Program, the ongoing
budget crisis, and possible shifts in art education, how can we better educate and graduate MA
students?
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Attachment #1
May 14, 2003

Proposal
The UNM Elementary Art Education GA Plan
Background
All students seeking licensure in Visual Art K-12 at UNM must complete student
teaching with a licensed art teacher in both an elementary and a secondary school. Currently, it
has been difficult to place students with licensed art teachers at the elementary level for a number
of reasons. Although, the Albuquerque Public Schools (APS) hired 11 itinerant visual art
teachers to service the 90-plus elementary schools in APS in 1997 and increased the number of
visual art teachers to 20 in 2001, the elementary art teachers are not able to serve as cooperating
teachers to our student teachers. Since the itinerant elementary art teachers have a
predetermined curriculum that does not allow for the introduction of alternative lessons, APS
does not accept student teachers to work with the itinerant art teachers, other than observing in
the classroom. We have been relying on a very limited number of private school art teachers
during the past year, which has been very difficult and is not sustainable given the increase in the
numbers of students seeking placements (21 seek placement) for next semester.
This lack of available certified and licensed art teachers to serve as cooperating teachers
makes it virtually impossible to adequately place our art education students in a suitable student
teaching assignment. Therefore, we propose a different approach to the placement of student
teachers in art at the elementary level that, we believe, would strengthen the program and
provide our student teachers with a solid foundation in learning to teach art at the elementary
level.
Proposal
We propose that most of the student teachers in art at the elementary level be
placed in a select number of elementary schools (two or three elementary schools) with
approximately 6‐8 elementary classroom teachers under the mentorship of a licensed art
teacher who is employed by UNM as a Graduate Assistant. (We will add additional schools
as needed.) This Graduate Assistant would serve as a cooperating teacher to all pre‐service
art teachers at the elementary level. The Graduate Assistant would be an experienced
elementary art teacher who would meet with the pre‐service art teachers weekly, as
outlined in the job description.
The Graduate Assistant will guide and tutor all elementary student teachers in art
throughout their experiences. The GA will meet with all student teachers once per
week in a group meeting to discuss curriculum development, learning plans, classroom
management, professionalism and issues as they arise. This meeting will occur as part
of the five hours per week that the elementary pre‐service art teachers are expected to
be in the schools.
Rationale for New Graduate Assistantship
We are requesting a new graduate assistantship position be assigned to the Art Education
Program. The Graduate Assistant would be an experienced elementary art teacher who
holds (or held) a Visual Art K‐12 teaching license. The Graduate Assistant would meet with
the pre‐service art teachers weekly, as outlined in the job description. Since this person
would need to meet at least five (5) hours per week with the pre‐service art teachers and
make periodic visits to the schools, in addition to managing the ordering and distribution of
supplies, the hours per week would range from 10‐20. This would amount to a total of
160‐320 hours over the 16‐week semester. Since part‐time employees are required to
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work only 45 hours per semester, we are proposing the this person be a graduate assistant
so that she/he could work the required hours.
Job description for Graduate Assistant
The graduate assistant will:
guide and tutor all student teachers in art at the elementary level.
teach students teachers about how to teach (through discussions or
demonstrations).
• coach student teachers so their skills can be developed in a supportive environment.
• reflect on the many aspects of the teaching and learning process with the student
teachers.
• observe each student teach at least twice during semester
• assist the students in preparing an over‐all art curriculum for the semester which
includes the following:
writing individual learning plans/lessons,
preparing visual resources,
ordering and maintaining art materials and tools, and
instituting policies regarding the use of these materials.
addressing routines and procedures (classroom management)
assessing student learning
In addition, the graduate assistant will also work as a liaison between the public schools
and the UNM faculty:
•
•

1.
2.
3.

Arrange class schedules – (This would be a very time consuming part of the job
at the beginning of the semester.)
Provide coordination between the elementary classroom teachers and the
student teachers
Provide coordination between the elementary schools and UNM faculty

Job Description for Faculty coordinators
1.
Conduct weekly seminars
2.
Arrange placements of student teachers at both elementary and secondary levels
3.
Provide instruments of assessment for mid‐term and final student teaching
experiences and post letter grades for all student teachers
Job Description for Supervisors‐ See job description from Roberta Marquez
Proposed Elementary Schools Involved in Mentor Teacher Plan:
Dolores Gonzales Elementary School
900 Atlantic Avenue, S.W.
242‐5131
Principal: Dora Ortiz

Zuni Elementary
6300 Claremont Ave., N.E.
881‐8313
Principal: Mary Render

Lew Wallace Elementary School
513 6th Street, N.W.
848‐9409
Principal: Jo Peters
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Student teachers‐
Weeks 1‐4: The student teachers will:
•
•
•
•
•
•
•
•

visit the classrooms where they will teach in the future – 8 hours/week
plan an over‐all semester plan and individual learning plans with the mentor
teacher or alone – 5 hours per week
meet as a group – 2 hour per week
learn the names of the students
study the classroom cultures
prepare an over‐all plan for student learning
write individual learning plans for each lesson they will teach
list the materials they will need
Proposed Schedule for Student Teachers in Elementary Art

Weeks 1‐4

Student teachers would:

Week 5

(4 hours) observe an APS itinerant teacher to see how they teach,
negotiate materials, work with students, etc.
• (8 hours) observe and help out in elementary classrooms for 8
hours‐ (one hour in each classroom where they will be teaching)
• (2‐3 hours) meet with the mentor teacher (GA) to prepare an over‐
all plan for the semester and individual lesson plans, visual
resources, samples of lessons, and to order necessary art materials
Teach prepared art lessons to two classes, observe, prep, attend grp. mtg.

Week 6

Teach prepared art lessons to four classes, observe, prep, attend grp. mtg.

Week 7

Teach prepared art lessons to six classes, observe, prep, attend grp. mtg.

Weeks 8 ‐
15

Teach prepared art lessons to all eight classes, prep, attend grp. mtg.

Week 16

Reflect on teaching experience, create mini art exhibit at school or UNM

•

Guidelines for Working With Cooperating Elementary Schools
1.
Schedule ‐ Schools would agree to schedule their teachers with our students.
2.
School Art Materials – Schools would agree to allow UNM students to use some
of the school art supplies that are available to teachers such as a variety of
papers (white and colored), paint, clay or other materials purchased by the
school. Students or classroom teachers would provide scissors, glue, pencils,
markers, crayons, and rulers.
3.
Supplementary Art Supplies – UNM would provide unusual art supplies that
student teachers identify that they need over and above the supplies available in
the elementary schools.
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Attachment # 2
UNM Art Education Student Teaching Supervisor Observation Form – ART K-12
Student Teacher ______________________

School ___________________ Date ___________

Cooperating Teacher __________________

Grade/ Class _______________ Time ___________

Check visit number: 1___ 2___ 3___ 4___

Student Teacher’s Signature ___________________
Supervisor’s Signature _______________________

Competencies

Not Observed

Acceptable

Needs Improvement

Specific Comments

student teacher prepared developmentally appropriate and
meaningful lesson plans that met state standards, which s/he
gave to the supervisor and mentor teacher a day in advance.
S/he organized materials in an orderly way and maintained
safety at all times.)

Emerging

I. Learning Plan Content and Preparation- (The

A. Content
- Submits lesson plans 24 hours prior to teaching
- Includes specific developmentally appropriate learning
objectives (knowledge, skills, and values)
- States goals with evidence of creative self-expression
- Incorporates relevance to students’ lives
- Contains art historical content and cultural diversity
- Addresses New Mexico State Standards
- Includes assessment strategy (i.e. questions, rubric,
etc.)
B. Preparation
- Prepares age-appropriate visual resources and a
prototype where students can easily view them

Not Observed

Emerging

leadership role, skillfully guided discussions, related ideas
to the students’ lives, addressed diverse historical and
contemporary art in his or her teaching, and clearly
demonstrated artistic skills or techniques.)

Acceptable

II. Lesson Introduction, Discussion of Visuals, and
Demonstration- (The student teacher established a

Needs Improvement

- Organizes art materials for trouble-free distribution

A. Introduction and Leadership Role
- Greets and orients students upon entry into the room
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- Gets and maintains the students’ attention
- Establishes a leadership role
- Clearly explains the learning focus and goals
- Is always aware of entire class throughout the lesson
B. Discussion
- Introduces and defines art vocabulary
- Leads students in a question and answer session to
investigate the visual resources for specific reasons
- Refers to appropriate art historical information
- Relates the art to students’ lives
C. Demonstration
- Clearly demonstrates skills and/or techniques
- Stresses care of materials and safety precautions
- Uses proper grammar and age-appropriate language

Emerging

Needs Improvement

Needs
Improvement
Not Observed

Not Observed

Acceptable

Emerging

might develop their personal ideas, distributed art materials
effectively, responded thoughtfully to the students’ art, and
encouraged the students to make personally meaningful art.)

Specific Comments

Acceptable

III. Idea Development, Distribution of Materials, and
Art Making (The student teacher explored ways students

A. Distribution of Materials
- Explores ways to develop personal ideas (i.e.
brainstorming, sketches, research, handouts, etc.)
- Establishes clear procedure for distributing materials
B. Art-Making
- Provides time for students to work quietly
- Attends to individual students when needed
- Responds to specific aspects of the students’ art
- Encourages individual exploration and reflection

IV. Classroom Management (The student teacher
modeled, expected, and reinforced respectful behavior toward
people and materials. S/he handled disruptive behavior
appropriately.)
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-Maintains a comfortable level of sound
-Manages time well
-Prepares art-related activities for students who finish
-Reinforces positive behavior
-Manages inappropriate behavior effectively
-Adjusts to unforeseen circumstances

Acceptable

Emerging

Needs
Improvement
Not Observed

Emerging

Needs Improvement

teacher closed the lesson in a meaningful way, gave clear
directions for an orderly clean-up and used formal or informal
assessment as needed.)

Acceptable

V. Closure, Clean-Up, and Assessment (The student

A. Closure and Clean-up
- Provides time management cues (ie.5 minutes to work)
- Gives clear instructions for an orderly clean-up
- Closes the daily learning (i.e. sharing art or learning)
B. Formal or Informal Assessment

VI. Rapport, Professionalism, and Reflection- (The
student teacher attended to the individual needs of students’
needs and communicated effectively with parents and
colleagues. The student reflected on his or her strengths and
challenges and made changes when necessary.)

Not Observed

- Assesses the students’ work consistent with the goals

A. Rapport with Students, Parents, and Colleagues
- Attends to the individual needs of students
- Communicates effectively with parents and teachers
B. Professionalism
-Is punctual and is well-groomed in appropriate clothing
-Uses proper age-appropriate language and grammar
C. Reflection and Change
-Recognizes strengths and reflects on his or her progress
-Identifies challenges and works on change when needed
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Attachment # 3

SUPERVISOR
STUDENT TEACHING EVALUATION

Art Education Program
MSC05 3040
1 University of New Mexico

UNIVERSITY OF NEW MEXICO

Albuquerque, NM 87131-0001

VISUAL ARTS LICENSE K-12
Check one:

Student’s Name _________________________________

Mid-Term

Final Grade

Date ____________________________

Visual Art (Check one)

School ____________________________________________________

____ Elementary (K-5)

System ____________________________________________________

____ Secondary (6-8)

Term / Year

____ Secondary (9-12)

Mentor Teacher ____________________________________________

Outstanding
5

_____________________________________________

EVALUATION OF STUDENT TEACHING PERFORMANCE
Capable
Emerging
Needs
Not Acceptable Not Observed
Improvement
4

3

2

1

The student teacher demonstrated abilities in the following manner:

0

5 4 3 2 1 0

Competency I. Learning Plan Content and Preparation- (The student teacher
prepared developmentally appropriate and meaningful lesson plans that met state
standards, which s/he gave to the supervisor and mentor teacher a day before teaching.
S/he organized materials in an orderly way and maintained safety at all times.)
Competency II. Lesson Introduction, Discussion of Visuals, and Demonstration(The student teacher established a leadership role, skillfully guided discussions, related
ideas to the students’ lives, addressed diverse historical and contemporary art in his or
her teaching, and clearly demonstrated artistic skills or techniques.)
Competency III. Idea Development, Distribution of Materials, and Art Making
(The student teacher explored ways students might develop their personal ideas,
distributed art materials effectively, responded thoughtfully to the students’ art, and
encouraged the students to make personally meaningful art.)
Competency IV. Classroom Management to Create a Respectful Classroom- (The
student teacher modeled, expected, and reinforced respectful behavior toward people
and materials. S/he handled disruptive behavior appropriately.)
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Competency V. Closure, Clean-Up, and Assessment (The student teacher closed the
lesson in meaningful ways, gave clear directions for an orderly clean-up, and used
formal or informal assessment as needed.)
Competency VI. Rapport, Professionalism, and Reflection- (The student teacher
attended to the individual needs of students and communicated effectively with parents
and colleagues. The student reflected on his or her strengths and challenges and made
changes when necessary.)
Please provide a short explanation. On a separate sheet of paper please comment on the strengths,
challenges, and general characteristics of the student teacher.

______________________________________

_______________________________________

Signature of Student Teacher

Signature of Supervisor

Date

Date
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Attachment # 4

COOPERATING TEACHER
STUDENT TEACHING EVALUATION

Art Education Program
MSC05 3040
1 University of New Mexico

UNIVERSITY OF NEW MEXICO

Albuquerque, NM 87131-0001

VISUAL ARTS LICENSE K-12
Check one:

Student’s Name _________________________________

Mid-Term

Final Grade

Date ____________________________

Visual Art (Check one)

School ____________________________________________________

____ Elementary (K-5)

System ____________________________________________________

____ Secondary (6-8)

Term / Year

____ Secondary (9-12)

Mentor Teacher ____________________________________________

_____________________________________________

EVALUATION OF STUDENT TEACHING PERFORMANCE
Outstanding
Capable
Emerging
Needs
Not Acceptable Not Observed
Improvement
5

4

3

2

1

The student teacher demonstrated abilities in the following manner:

0

5 4 3 2 1 0

Competency I. Learning Plan Content and Preparation- (The student teacher
prepared developmentally appropriate and meaningful lesson plans that met state
standards, which s/he gave to the supervisor and mentor teacher a day before teaching.
S/he organized materials in an orderly way and maintained safety at all times.)
Competency II. Lesson Introduction, Discussion of Visuals, and Demonstration(The student teacher established a leadership role, skillfully guided discussions, related
ideas to the students’ lives, addressed diverse historical and contemporary art in his or
her teaching, and clearly demonstrated artistic skills or techniques.)
Competency III. Idea Development, Distribution of Materials, and Art Making
(The student teacher explored ways students might develop their personal ideas,
distributed art materials effectively, responded thoughtfully to the students’ art, and
encouraged the students to make personally meaningful art.)
Competency IV. Classroom Management to Create a Respectful Classroom- (The
student teacher modeled, expected, and reinforced respectful behavior toward people
and materials. S/he handled disruptive behavior appropriately.)
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Competency V. Closure, Clean-Up, and Assessment (The student teacher closed the
lesson in meaningful ways, gave clear directions for an orderly clean-up, and used
formal or informal assessment as needed.)
Competency VI. Rapport, Professionalism, and Reflection- (The student teacher
attended to the individual needs of students and communicated effectively with parents
and colleagues. The student reflected on his or her strengths and challenges and made
changes when necessary.)
Please provide a short explanation. On a separate sheet of paper please comment on the strengths,
challenges, and general characteristics of the student teacher.

______________________________________

_______________________________________

Signature of Student Teacher

Signature of Supervisor

Date

Date
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Attachment # 5
October 11, 2005
TO:
FROM:
RE:

Dr. Ruth Luckasson, Chair, Department of Educational Specialties
Dr. Laurel Lampela, Program Coordinator, Art Education Program
Justification for new tenure‐track position in Art Education

The Art Education faculty strongly recommends that the College of Education create a new tenure‐track
position in the Art Education Program with a candidate search conducted during the 2006‐2007 academic
year. The position would be filled for the 2007‐2008 academic year.
RATIONALE:
During the past five years the Art Education Program has been undergoing significant change beginning with
the restructuring of the Program in 2000. At that time Dean Viola Florez saw the need for strengthening the
teacher education component and hired replacements for two full time Art Education faculty who retired.
That continued the number of tenure and tenure‐track faculty to three.
Increase in number of graduate students:
Since 2000 the number of graduate students in the Art Education Program has increased dramatically. The Program
now has over 50 enrolled graduate students, more than twice the number that were enrolled in 2000. The Art
Education program is attracting students from New Mexico and throughout the United States including such states
as Colorado, California, South Carolina, Georgia, Florida, and from other countries including Argentina, Chile,
Egypt, Iran, Iraq, Mexico and Puerto Rico.
Demands of updated curriculum
In the past four years the Art Education Program has worked to update the curriculum to meet the requirements of
state and national standards. Students pursuing the Visual Art K-12 license at the undergraduate, post-baccalaureate
and graduate levels must now take additional coursework in curriculum development, art criticism and aesthetics,
reading in the content area, art with special populations, and art history. Because of this increase in course offerings
the Art Education Program has had to rely on part time instructors to teach core courses, once only the purview of
the tenure and tenure-track faculty.
Increase in need for art teachers
The number of art teachers needed in the state of New Mexico will increase for a number of reasons. First,
with the passage of the New Mexico Fine Arts Education Act the dollar amount spent on the arts for every
child in every school in New Mexico was increased to $150. The Fine Arts Education Act requires that every
elementary school‐aged child is required to have at least one (1) hour of arts education per week from a
highly qualified and licensed arts educator. That increase demands that arts teachers be hired at schools
throughout the state, which directly correlates to an increase in the number of students who will enroll in Art
Education programs within the state of New Mexico. As the sole educational institution in the state that
educates people to be licensed art teachers, the number of students seeking a program to provide them with a
Visual Art K‐12 license has risen and will undoubtedly have a huge impact on the Art Education Program. The
number of pre‐service art teachers will rise dramatically.
Second, with the passage of the three‐tiered licensure program, many art teachers who do not currently hold
a master's degree will certainly seek out programs offering such a degree within the state of New Mexico. The
University of New Mexico is the only institution of higher learning offering the Master of Arts degree in Art
Education in the state. The number of students seeking the advanced graduate degree in Art Education is
expected to steadily increase, as it has done within the last four years. Third, with the passage of the No Child
Left Behind Act, the arts are now considered CORE curriculum. That means that the arts are nationally
recognized as required for a total quality education and are no longer relegated to the periphery of
mainstream education. In our highly visual culture, the arts are now formally recognized as one of the major
modes of human communication and expression through which students may interpret and communicate
meaning. In other words, the changes made through the New Mexico Fine Arts Education Act, the New Mexico
Three‐tiered Licensure, and No Child Left Behind insure constant funding and prestige for arts education
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throughout the State of New Mexico and the country as a whole as well as the need for highly qualified art
teachers to teach art education to students. Since UNM is the only institution of higher education offering art
education in the state, it stands to reason that we are uniquely positioned to educate those future teachers
and to extend the education of teachers seeking masters degrees. The dramatic increase in our students
suggests the same conclusion. All these changes have occurred since 2001 when Drs. Lampela and Pauly were
hired to upgrade the art education licensure program when two faculty members retired. An additional
faculty member is needed to address these dramatic changes.
Need for art education faculty at the main campus to oversee or teach at branch campuses
As the number of art education courses that begin to be offered at UNM branch campus increases (Gallup will
be offering ART ED 414 and Farmington offers ART ED 214 and ART ED 570), the Art Education program will
desperately need additional regular faculty to oversee or teach these courses if we want to provide students
throughout the state with courses taught by professionals who hold advanced degrees in Art Education.
Reinstate doctoral program with Art Education emphasis
The Art Education Program faculty has been working to reinstate the program that provided students the
opportunity to earn a doctoral degree with an emphasis in Art Education. No institution within the state of
New Mexico offers a doctoral degree in Art Education. Several students with master's degrees in Art
Education and with terminal degrees in Fine Art have contacted the Art Education Program about building
such a doctoral program. Without additional faculty this will be virtually impossible. The addition of a
doctoral program within Art Education will certainly be attractive to graduate students both nationally and
internationally. With the addition of another full time tenure track faculty member in Art Education this goal
can become a reality.
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